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1-A Columbus’s Voyage to America 


I. OBJECTIVES lands, and other places that are labeled. 
A. Basic Skills: Map study skills: using a leg- B. Let’s Do: Ask the students to study the map 


end to evaluate information on a map. 


B. Concept: In view of prevailing winds and 


currents, Columbus chose a logical route to 
sail west from Spain. 


and answer the questions at the bottom of 
the page. 


. Let’s Think About: Discuss how the winds 


and currents limited Columbus’s choice of 


routes and might even have forced him to 
discover America. Also discuss why the ex- 
plorers who traveled to North America 
across the North Atlantic had a more dif- 
ficult journey than Columbus. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the words winds 
and currents with the students. Explain 
their importance in aiding or hindering any 
sailing vessel. Then ask the students to look 
at the winds and currents map at the top of 
page 6 in their Problems Book. Point out 
how the winds and currents are symbolized Each student should be able to explain how 
on the map. Also point out Columbus’s winds and currents helped Columbus to dis- 
route, as well as the various countries, is- cover America. 


II. PERFORMANCE EXPECTATION 


1-A Columbus’s Voyage to America 
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Directions: Study the map. Then answer the questions. 


1. Could Columbus have taken a 2. Was there a faster route Colum- 3. Considering the winds and cur- 

faster route to the West Indies? If so, bus could have taken back to Lis- rents, could North American 

describe the route and tell why it bon? If so, describe the route and Indians have discovered Europe as 

would have been faster. tell why it would have been faster. easily as Europeans discovered 
North America? If so, why didn’t 
they? 




















1-B How Did They Get Here? 


I. OBJECTIVES 

A. Basic Skills: Map study skills: interpreting 
and evaluating a map. 

B. Concept: Before Columbus’s voyages, peo- 
ple from Asia had reached the North 
American continent by way of the Bering 
Strait. 


II. PROCEDURE 
A. Let’s Talk About: Explain that scientists be- 
lieve that, thousands of years ago, Asians 
crossed a land bridge that connected Asia 
and North America. These Asians were the 
ancestors of the people we call American 
Indians. They traveled south to Central and 
South America, where they built remark- 
able civilizations. When the Spanish came 
to the New World, they found the advanced 


Indian empires. Discuss the meaning of II. 


each of the following terms: continent, land 
bridge, terrain, route, polar projection. 
B. Let’s Do: Discuss the unlabeled map on 


1-B How Did They Get Here? 





Directions; Label the oceans and continents on the map. Answer 
the questions below and match the terms with their definitions 








1. What continent did the Indians come from? ___ One of the seven 
2. What continent did the Indians go to? A. Terrain great landmasses 

3. What route did the Indians probably follow to get to B. Continent 
" _____ A line of travel 
Central’ and South: America? —_————————— GC. Route 


______ A geographical area 




















page 7 in the Problems Book. Explain that 
the map is called a polar-projection map 
because it represents the continents and the 
oceans with the North Pole at its center. 
Ask the students to label the oceans and 
continents on the map. (They should refer 
to a classroom wall map to complete the 
labeling.) Then have them answer the ques- 
tions and match the terms with their defini- 
tions on the bottom half of the page. 


. Let’s Think About: Have the students ex- 


press their feelings and opinions about the 
Indians’ trek. Ask the following questions: 
e How long do you think it took? 
e What hardships did the Indians en- 
counter? 


PERFORMANCE EXPECTATION 

Each student should be able to identify the way 
by which the “‘first’” people came to the North 
American continent. 


1-C What Does a Picture Show? 


I. OBJECTIVES four pictures of Indians on page 8 in their 
A. Basic Skills: Interpreting and evaluating Problems Book. Explain that each picture 
pictorial information. illustrates a different subjective view of real- 

B. Concept: Because of the subjectivity of pic- ity. The Indians are depicted as the artist 


torial representation, it is difficult for his- 
torians to correctly reconstruct the past. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the words subjec- 


tive and objective. Explain that anything 
subjective concerns personal opinion, val- 
ues, or interpretation. Anything objective 
presents facts supported by evidence, with- 
out distortion by personal feelings or preju- 
dices. Show the students a picture from the 
newspaper concerning a current event and 
encourage them to describe the facts and 
express their opinions relating to the event. 
Then ask them to separate the subjective 
from the objective descriptions. Lead them 
to discover that it is difficult to say where 
objectivity ends and subjectivity begins. 


B. Let’s Do: Ask the students to examine the 


III. 


saw them. Then tell the students to pretend 
they are historians. Have them write down 
the information that they feel is illustrated 
by each picture. (In picture 1, the Indians 
are taking grain to a public granary, in pic- 
ture 2, they are killing an alligator; in pic- 
ture 3, they are playing a game similar to 
modern lacrosse; in picture 4, they are taking 
gold from stream beds with hollow reeds.) 

C. Let’s Think About: After the students com- 
plete the exercise, have them express their 
opinions about the pictures. Then ask them 
if they feel they were being objective or sub- 
jective in their judgments. 


PERFORMANCE EXPECTATION 

Each student should be able to explain the dif- 
ference between subjective and objective inter- 
pretation. 


1-C What Does a Picture Show? 





Directions: Tell what each picture shows. 


















































2-A How Do Supply and Demand Affect Price? 


I. OBJECTIVES supply of a product will decrease its price. 
A. Basic Skills: Drawing inferences from in- A decrease in the supply of a product will 
formation presented in order to reach con- increase its price. Point out that such effects 
clusions. occur only when the cost of production and 

B. Concept: Fluctuation in the supply of or the the demand remain stable. 
demand for a product can change its price. B. Let’s Do: Have the students complete the 
exercise on page 9 in their Problems Book. 
II. PROCEDURE C. Let’s Think About: Discuss the students’ 
A. Let’s Talk About: Discuss the meanings of answers. Then ask them if they can think 
supply and demand and the marketing of a of other events that would affect the price 

product. Explain that an increase in the de- of tobacco. 


mand for a product will increase its price. 
A decrease in the demand for a product will 


lower its price. Point out that such effects Ill, PERFORMANCE EXPECTATION 
occur only when the cost of production and Each student should be able to describe how the 
the supply remain stable. An increase in the fluctuation in supply or demand affects prices. 


2-A How Do Supply and Demand Affect Price? 





Directions: Read the following questions. For each, Pretend you are a tobacco farmer. Then complete 
mark a plus sign (+) in the blank if the price of tobacco one of the following statements: 
will rise, mark a minus sign (—) if the price will fall, or 


a star (*) if the price will not be affected. , 
Eee eee ee © Chics e When the price of tobacco rose because of 





1. Farmers plant more acres of tobacco. —___ 








2. Farmers develop a new kind of tobacco. 














3. Several European nations will not buy U.S. tobacco 
for health reasons. —__ 











4. One farmer decides to stop growing tobacco. ; 
When the price of tobacco fell because of 








5, More people smoke or chew tobacco. 








6. Disease strikes tobacco plants: farmers have a 
smaller crop to sell, 











7. The farmers meet and agree to grow less tobacco 
next year. 











2-B Plantations Promote Slavery 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: Specialization in tobacco produc- 


tion led to the plantation system and the use 
of slave labor. 


II, PROCEDURE 


10 


A. Let’s Talk About: Review with the students 


the discussion of the development of slavery 
presented in their text. Then discuss the 
economic conditions that promoted slavery 
as opposed to those that discouraged it. Ask 
the students how the existence of large plan- 
tation estates furthered the use of slaves. 
Then ask how the existence of many small 


farms discouraged slavery. 


. Let’s Do: Have the students turn to page 10 


in their Problems Book. Tell them to check 
each economic condition that promoted the 
use of slave labor. 


. Let’s Think About: Discuss the social atti- 


tudes that must be present (in addition to 
economic conditions) in order for slave la- 
bor to be used. (For example, one might be 
based on the belief that men are not all 
created equal.) 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list various eco- 
nomic conditions that gave rise to the use of 
slave labor in Virginia. 


2-B Plantations Promote Slavery 








Directions: Place a check in front of each statement that is about 
something that promoted slavery. 


_ Large estates 


—__— Long growing season 


_____ Few workers 


—__— Work to be done by hand 


_— Skilled workers 


______ Cheap transportation of slaves 


_______ Cheap transportation of tobacco 


_______. Unchanged price of product 


____ Small estates 


Short growing season 


Many workers 


— Work to be done by research and planning 


———_— Unskilled workers 


______ Costly transportation of slaves 


Costly transportation of tobacco 


—________. Changed price of product 











2-C What Does the Map Say? 


I. OBJECTIVES pared with today’s stories about Martians. 
A. Basic Skills: Interpreting and evaluating B. Let’s Do: Have the students study the map 


pictorial information. Map study skills; in- 
terpreting map symbols. 


B. Concept: The early maps of colonial Vir- 


ginia were based on faulty scientific infor- 
mation. 


II. PROCEDURE 
A. Let’s Talk About: Explain that the early 


mapmakers were unable to draw accurate 
maps because they lacked scientific instru- 
ments. Then discuss the problems that 
might result from inaccurate maps. Discuss 
also how myths are created about the un- 
known. Point out that people believed in sea 
monsters because they lacked knowledge of 
the oceans. This example might be com- 


2-C What Does the Map Say? 


of Virginia’s coastline on page 11 in their 
Problems Book. Explain that the map is 
based on one drawn in 1651. Then tell them 
to answer the questions on the page. 

C. Let’s Think About: Ask the students to offer 
conjectures about why the mapmakers por- 
trayed the Virginia coastline as they did. 
Then have them look at a map of contempo- 
rary Virginia. Ask them how the map of 
Virginia in their Problems Book differs from 
the contemporary map. 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list three reasons 
why early mapmakers portrayed the Virginia 
coastline as they did. 








Directions: Study the map. Then answer the questions. 6. How was tobacco transported to the sea? 


1. Name some advantages or disadvantages of the 





bays, inlets, and rivers on the Virginia coast. 








2. On the map, Virginia is located near the Pacific Ocean 
("The Sea of China and the Indies’’), According to the 
mapmaker, how far was the Atlantic Ocean from the 
China Sea? (Use the scale of miles.) 








3. The map shows great amounts of vegetation and 
many animals in Virginia. Was this accurate? 








4. Why did the mapmaker put the China Sea so close 
to Virginia? 











5, Why did the mapmaker put monsters on the map? 
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3-A Puritan Values Today 


I, OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: Puritan values such as hard work, 


aid to education, and thrift affect our way 
of life. 


IT. PROCEDURE 


A. Let’s Talk About: Discuss the meaning of 


the word value. Explain that a value is an 
idea or belief which guides a person’s daily 
behavior and decisions. Review with the 
class the Puritan values they have read 
about in their text. Tell them that many 
Puritan values continue to influence our 


that are common in our time. Then have 
them write the words “Puritan value” un- 
der the appropriate pictures. Next, instruct 
them to draw in the blank frame a picture 
of some activity they are involved in that 
illustrates a value of theirs. Tell them to 
write ‘Puritan value’’ below their picture if 
the activity illustrated is related to Puritan 
values. 


. Let’s Think About: Have each student show 


the class the picture he has drawn. Then ask 
how many of the students drew pictures that 
represent Puritan values. Discuss why and 
how Puritan values affect us today. 


way of life. Ill. PERFORMANCE EXPECTATION 

B. Let’s Do: Have the students look at the pic- Each student should be able to list a variety of 
tures on page 12 in their Problems Book. ways in which Puritan values influence our lives 
Explain that each picture represents values today. 


3-A Puritan Values Today 
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Directions: Write the words ‘Puritan value" under the proper pic- 
tures. Draw a picture that shows a value of yours in the blank frame. 









































3-B Puritan Beliefs 


I. OBJECTIVES 
A. Basic Skills: Using information from the 
text and other sources to complete a mean- 
ingful chart. 
B. Concept: The Puritan way of life was based 
on beliefs that influenced the entire nation. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the Puritan way 
of life in the Massachusetts Bay Colony. 
Then discuss how the beliefs of the Puritans 
influenced the nation in the seventeenth 


tures depicting four Puritan beliéfs on page 
13 in their Problems Book. Have them com- 
plete the page by listing various ways that 
each belief has influenced modern culture. 
(People should be educated—there are now 
free public schools.) 


. Let’s Think About: Discuss why some 


Puritan beliefs held in the 1600s are still 
influential instead of being considered old- 
fashioned. 


century. Point out that, although Puritan 
beliefs have been modified, they have in- 
fluenced modern culture in many ways. 


III. 


PERFORMANCE EXPECTATION 
Each student should be able to list various ways 
that the Puritan way of life has influenced the 


B. Let’s Do: Have the students look at the pic- 


3-B Puritan Beliefs 





Directions: List various ways that each belief has influenced modern 
culture. 





Man can govern himself. 




















Man must obey society's laws. 
\ 





















































nation. 
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3-C Have These Laws Changed? 


I. OBJECTIVES 


A. Basic Skills: Drawing inferences from in- 


formation presented in order to reach con- 
clusions. 


B. Concept: Because of changing values and a 


changed sense of justice, many Puritan laws 
governing conduct (blue laws) have become 
outmoded. 


II, PROCEDURE 


A. Let’s Talk About: Discuss the meaning of 


the word va/ue. Explain that values play an 
important part in determining the way peo- 
ple behave. The way people behave depends 
largely on the ideas and customs they pass 
on from generation to generation. The cus- 
toms that guide one’s behavior determine 
one’s values. In some societies, all the peo- 
ple must uphold the same values if they 
want to remain in the community. In such 
societies, for example the Puritan society, 
values become laws. Review the Puritan 
values that are discussed in the text. Then 
have the students open their Problems Book 
to page 14 and discuss the four laws listed 
on the right-hand side of the page. Explain 
that colonial Puritan laws governing con- 


duct were developed from the Puritan val- 
ues. They are often referred to as blue laws. 
Some blue laws are still enforced in many 
cities and states. 

B. Let’s Do: Have the students study the blue 
laws listed and the nine modern-day scenes 
that appear opposite them on page 14 in 
their Problems Book. Tell them to mark an 
X in the box labeled Punder each scene that 
violates a Puritan law and to mark an X in 
the box labeled 7 under each scene that 
violates a law today. Tell them to mark both 
Pand T when applicable. 

C. Let’s Think About: Ask the students to ex- 
press their feelings about the blue laws. Do 
they agree or disagree with them? Why, or 
why not? Then discuss why the four laws 
listed on page 14 have become outdated. 
Explain the effect of changing values, condi- 
tions, and a sense of justice on changing 
laws. 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to write a short 
paragraph explaining why most of the Puritan 
blue laws are dead. 


3-C Have These Laws Changed? 





Directions: Mark an X in the box 
labeled P under each scene that 
violates a Puritan law, and an X in 
the box labeled T under each scene 
that violates a law today. Mark both 
P and T when necessary. 


Puritan Blue Laws 








1. No woman shall kiss her child on 
Sunday. 


2. No one shall travel, cook meals, 
make beds, sweep, cut hair or shave 
on the Sabbath day. 


3. No one shall dance, make mince 





pies, or play cards or a musical in- 


NS :  ecgmnermre at strument. 


mai 


rg A 7 “ry, Gl 
: Rae ONY fe \ oe | 4. No person under twenty-one 
Lae 7 N “ay years of age shall take any tobacco 


that says it is helpful to him or has 


ts Seah he € unless he has a doctor's certificate 
T : ¢ i 
— a license from the court. 
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3-D Triangular Trade 


I. OBJECTIVES 


A. 


Basic Skills: Map study skills: interpreting 
symbols and evaluating information in or- 
der to reach conclusions. 


B. Concept: A nation that buys goods and serv- 


ices from another country must pay for 
them in goods and services or in gold. 


II. PROCEDURE 


A. 


Let’s Talk About: Discuss the meaning of 
the words import and export. Then discuss 
the difficulties in trading experienced by the 
colonists. Explain that they were allowed to 
import goods only from England. To get the 
money to pay for the British goods, they 
had to export raw materials. England would 
not buy enough raw materials to provide 
the colonies with the necessary money. Dis- 
cuss possible solutions to this problem. 
Then ask the following questions: 

e Should the colonies ship gold and silver 
to England? Why, or why not? (The 
supply of currency in the colonies was 
too low.) 

e Should the colonies borrow money? 
(English merchants were not permitted 
to lend money to the colonists.) 

e Should the colonies build more ships 


3-D Triangular Trade 


IIl. 





Directions: Next to each diagram, indicate the place each ship is 
sailing from, its cargo, and the place it is sailing to 











3s Manufactured 
- ni) Goods 





@ Wheat 





+> Fish 





&& Lumber 








Sugar 





@ Molasses 

















@ Fruit 





; 4 Rum 





~ 
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AANA Slaves 





& Gold Dust 





@) Gold Coins 


























and try to expand their trade? (They 
were unable to build enough ships.) 

B. Let’s Do: Tell the students that the dia- 
grams on page 15 in their Problems Book 
illustrate the colonists’ solution to their 
trading problems. Because of certain Eng- 
lish laws, the colonies could not trade with 
foreign countries unless their ships first 
landed in British ports. Once in these ports, 
the colonial ships had to pay a tax on their 
cargo. Triangular trade helped solve the 
problems. Next to each diagram, have the 
students indicate the place the ship is sailing 
from, its cargo, and its destination. (For 
example, in diagram 1 the ship sails from 
America with a cargo of grain, meat, lum- 
ber, and fish. After the goods are sold in the 
West Indies the ship sails to England to buy 
necessary goods.) 

C. Let’s Think About: Discuss the advantages 
and disadvantages of triangular trade to the 
colonists. 


PERFORMANCE EXPECTATION 

Each student should be able to draw a diagram 
illustrating the trading practices of the early 
American colonists. 
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4-A Products of the Colonies 


I. OBJECTIVES 


A. Basic Skills: Map study skills: using maps, 


reading symbols, evaluating information. 


B. Concept: Because their geographical loca- 


tions differed, the first American colonies 
produced different products from the land 
and the sea. 


me 


measure distances on the classroom wall 
map, using the scale of miles. 

Let’s Do: Instruct the students to answer 
the questions on page 16 in their Problems 
Book. Tell them to refer to the map, the 
legend, and the scale of miles. 

Let’s Think About: After the students have 


completed the exercise, discuss how geo- 
graphical location determines what prod- 
ucts will be produced in a region. 


Il, PROCEDURE 
A. Let’s Talk About: Discuss the map of the 
colonies and their products on page 16 in 
the Problems Book. Review the symbols of 
the map legend. Make sure that the students 
understand what a scale of miles is and how 
to use it. You might ask several students to 


III. PERFORMANCE EXPECTATION 
Each student should be able to list the different 
products of the colonies. 


4-A Products of the Colonies 





Directions: Study the map. Then answer the questions. 


N 
HAMPSHIRE 7) | 
Joys 


1. Measure the distance between Massachusetts and pe gt i i 
\ 


Virginia. (Use the scale of miles.) any YORK TaaSGKCHUSETTS 
' 
oe W614 f-=--yx SN) 1620 
\ 


] 
PENNSYLVANIA 2-~>¢ 
Cen | 


2. What do the dates under each colony stand for? | 168: 


RHODE ISLAND 





<< 
= “g jNEW CONNECTICUT 
MARYLAND—p7—— Nf EOE Ye metece 
1634 | \ 
3. Which of the thirteen colonies shown on the map was y, c DELAWARE 1636 
VIRGINIA 
founded last? / "4607 
/ J 





7 NORTH 
7 CAROLINA  *%)\ = 
Je te = $ % Corn 

> SouTH 
7” CAROLINA’ <> Fish 
5. What was the most important product of the New P a ¥ Rice 
England colonies? \it73s) # Timber 
g Tobacco 
# Wheat 


4. What was the most important product of the Virginia 
colony? 











6. List the names of three New England colonies, 


400 miles 
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4-B Values for Daily Living 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating 


pictorial information. 


B. Concept: Values are important guides for 


daily behavior. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the meaning of 


values. A value is a belief or idea that guides 
a person’s daily behavior and decisions. Ex- 
plain that values change very slowly. Be- 
cause values change slowly, one can predict 
how people will behave. It is for this reason, 
also, that it takes a long time to accept new 
ideas. Tell the students that Benjamin 
Franklin wrote down the values he believed 
in, which were those of the American peo- 


with the students to make sure they under- 
stand it. Then tell them to match the pic- 
tures with the statements they illustrate by 
placing in the box next to each picture the 
number of the corresponding statement. 


. Let’s Think About: Tell the students that 


since values change slowly, many people to- 
day still believe in many of Franklin’s val- 
ues, although they don’t necessarily practice 
them. Discuss which pictures on page 17 of 
the Problems Book illustrate behavior that 
is in agreement with Franklin’s values, and 
which illustrate behavior contrary to them. 
Then discuss why many people have dif- 
ficulty practicing their values (either be- 
cause they think they are outmoded or 
because it is easier to talk than to act). 


ple two hundred years ago. 

B. Let’s Do: Have the students study the state- 
ments from Benjamin Franklin’s Autobiog- Each student should be able to list several ex- 
raphy that appear on page 17 in their amples of values he believes in and practices 
Problems Book. Review each statement daily. 


II. PERFORMANCE EXPECTATION 


4-B Values for Daily Living 





Directions: Match the pictures with the statements by placing the 
number of the proper statement in the box next to each picture. 




















Benjamin Franklin said: 4. Leisure is time for doing something useful. 

1. Eat not to dullness. Drink not to elevation. 5. Beware of little expense: a small leak will sink a great 
2. Speak not but what may benefit others or yourself. ship. 

Avoid trifling conversation. 6. Lose no time. Be always employed in something use- 
3. Let all your things have their places. ful. Cut off all unnecessary actions. 








1a, 





4-C How Was Philadelphia Planned? 


I, OBJECTIVES 


A. Basic Skills: Map study skills: interpreting 


symbols and evaluating information in or- 
der to reach conclusions. 


. Concept: Philadelphia, the main city of the 


colony of Pennsylvania, was a city carefully 
planned in location and layout. 


Il. PROCEDURE 


A. Let’s Talk About: Discuss the importance 


of the location of a city. Also discuss how 
the topography, the surrounding land area, 
and the availability of transportation affect 
the well-being and future of a city. Review 
the meaning of the name Philadelphia (City 
of Brotherly Love). Then ask the following 
questions: 
e Why is this a significant name for a 
Quaker city? 
e What does the name of the city tell us 
about its inhabitants? What kind of 


people would you expect to find there? 

B. Let’s Do: Have the students turn to page 18 
in their Problems Book. Tell them that the 
map shows Philadelphia as it looked in 
1683, during the colonial period. Direct 
them to refer to the map and their text to 
answer the questions on the page in the 
space provided. 

C. Let’s Think About: Ask the students how 
Philadelphia was important to the colonies. 
Help them discover that this importance 
was twofold: not only was Philadelphia an 
example of a carefully and beautifully de- 
signed city in the colonies, but it was also 
a point of attraction for immigrants to the 
colonies. 


Ill, PERFORMANCE EXPECTATION 
Each student should be able to name one reason 
why Philadelphia was such a successful city 
during the colonial and Revolutionary periods. 


4-C How Was Philadelphia Planned? 





—__- Philadelphia in 1683 


 — 
a 





Directions; Study the map. Then answer the questions. 


1. What are the advantages of the location of Phila- 3. Why were the rivers important to the development 


delphia? of the city? 











4. How did the Quakers’ beliefs affect the growth of 
2. Is Philadelphia a planned city? How do you know? Philadelphia? 
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5-A What Would Jefferson Do Today? 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. 
B. Concept: Many of Thomas Jefferson’s ideas 
about the functions of government are still 
alive today. 


Il. PROCEDURE 
A. Let’s Talk About: Review the ideas of C. 
Thomas Jefferson with the students. Tell 
them he believed that political power 
should be distributed among the states and 
that the central government should have 
limited responsibility in collecting taxes to 
meet public needs. He believed that every 
man was basically honest and well-mean- 


tures on page 19 in their Problems Book. 
Tell them that the pictures illustrate gov- 
ernmental practices that have been consid- 
ered or realized in the United States since 
Jefferson’s time. Ask them to place a plus 
sign in the box under each practice pictured 
that Jefferson probably would approve, and 
a minus sign under each practice that he 
would probably disapprove. 

Let’s Think About: Discuss the students’ 
answers. Then show them some recent 
newspaper articles about current congres- 
sional, presidential, or judicial policies, and 
ask them what Jefferson’s attitude would 
probably be toward such policies. 


ing. He wanted the United States to be a Il, PERFORMANCE EXPECTATION 

farming society with all the people just Each student should be able to explain how 

about equal in income and dignity. Jefferson would probably feel about a current 
B. Let’s Do: Have the students look at the pic- national policy or action. 


5-A What Would Jefferson Do Today? 





Directions: Mark a plus sign (+) in the box if Thomas Jefferson 
would approve. Mark a minus sign (—) in the box if Jefferson would 
not approve. 





Bo STATES castors 
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5-B What Did Enlightenment Philosophers Protest? 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating 


pictorial information. 


B. Concept: The Enlightenment philosophers’ 


ideas concerning scientific knowledge, dig- 
nity of the individual, tolerance, and equal 
opportunity were in direct conflict with the 
European social conditions of the time. 


II, PROCEDURE 
A. Let’s Talk About: Review the major ideas 


of the Enlightenment philosophers (particu- 
larly John Locke and the French group) 
that are covered in the text. Then discuss 
such terms as divine right, natural rights, 
dignity of man, and equality. 


B. Let’s Do: Have the students study the pic- 


tures on pages 20 and 21 in their Problems 
Book. Tell them that each picture illustrates 


5-B What Did Enlightenment Philosophers Protest? 





Directions: Pretend you are a follower of John Locke. Write a state- 
ment next to each picture explaining why you are protesting what 





Superstition 


Education for the few 








Peasants have no freedom 


5 
re ¢ 


























Hil. 


a different aspect of the social conditions in 
Europe in the 1600s. Have them pretend 
that they are philosophers of the Enlighten- 
ment who follow John Locke and who are 
experiencing the social conditions pictured. 
Then ask them to write a statement next to 
each picture explaining why they protest 
the condition illustrated. 


. Let’s Think About: Ask the students to 


name any social conditions in our country 
today that are in conflict with the ideas of 
the Enlightenment philosophers. 


PERFORMANCE EXPECTATION 

Each student should be able to list various so- 
cial conditions which existed in Europe in the 
1600s and which prompted the writings of the 
Enlightenment philosophers. 





Privileges for the few 























6-A Mercantilism or Free Trade? 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 
formation in order to reach conclusions. 
B. Concept: Mercantilism and free trade are 
contrasting methods of trade. 


II. PROCEDURE 
A. Let’s Talk About: Review the meaning of 
the terms mercantilism and free trade as 
discussed in the text. Then ask the following 
questions: 

e What were the similarities and differ- 
ences between mercantilism and free 
trade? 

e Why did the colonists favor free trade? 

e Why did Britain favor mercantilism? 


B. Let’s Do: Have the students turn to page 22 
in their Problems Book. Tell them that each 
statement characterizes either free trade or 
mercantilism. Then have them write M 
after each statement that would be favored 
by an advocate of mercantilism, and FT 
after each statement that would be favored 
by free-trade advocates. 

C. Let’s Think About: Discuss the effects of 
mercantilism on the colonies. Then ask the 
students how free trade might have elimi- 
nated these problems. 


II. PERFORMANCE EXPECTATION 


Each student should be able to define the terms 
mercantilism and free trade. 


6-A Mercantilism or Free Trade? 





Directions: Write M after each statement favored by 
supporters of mercantilism and F7 after each state- 
ment favored by free-trade supporters. 


pe) 








1. Colonies should help increase Eng- 
land's supply of gold and silver by buying 
the manufactured goods they need only 
from England 


2. The mother country, with the help of 
her colonies, should be as self-sufficient 
as possible. She should buy as little as 
possible from foreign countries. 


3. Colonies should trade only with the 
mother country—never with foreign 
countries. 


4. Taxes or duties on goods coming into 
a country or colony should be lowered or 
abolished, 


5. Manufacturing should take place only 
in the mother country. The colonies 
should supply raw materials. 


6. All colonial goods should be carried in 
English ships. 


7. Colonies should not compete with the 
mother country. They should grow the 
crops the English cannot grow. 


8. All areas of the world should special- 
ize in what they do best. Then the wealth 
of the entire world will increase. 


9. Buy wherever you can get a good 
price. Whether or not the seller is a friend 
is unimportant. 











7-A Articles of Confederation or Constitution? 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 
formation. 
B. Concept: The Constitution improved the 
Articles of Confederation by providing for 
a more tightly knit union of states and a 
stronger central government. 


II. PROCEDURE 

A. Let’s Talk About: Review with the students 
the major provisions of the Articles of 
Confederation and the Constitution given 
in their text. Concentrate on the differences 
between the two documents in terms of 
state versus national powers. Also make 
sure they understand how the national gov- 
ernment would be organized under each 
plan. (Articles of Confederation: one-house 
legislature; no executive; no judiciary, lim- 
ited powers. Constitution: two-house legisla- 
ture; executive; judiciary; defined powers.) 


7-A Articles of Confederation or Constitution? 





Directions: Write the number of each statement in the appropriate 
set. Refer to the text if necessary. 


B. Let’s Do: Have the students study the ten 
statements on page 23 in their Problems 
Book. Explain that each statement de- 
scribes a characteristic of the political sys- 
tem under the Articles of Confederation or 
the Constitution, or both. Then instruct 
them to write the number of each statement 
in the appropriate set, referring to their text 
if necessary. 

C. Let’s Think About: Discuss the pros and 
cons of the Articles and the Constitution. 
Then ask the students if they think the Arti- 
cles of Confederation would be a good plan 
of government for our country today. Have 
them give reasons for their answers. 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list the major 
differences between the Articles of Confedera- 
tion and the Constitution. 





. A system of checks and balances is provided. 


Articles of 
Confederation 





. States may print their own money. 








|. Congress does not have the power to tax. 
4. The national government can call up an army. 


5. No independent executive (presidential) power is granted. 





6. The president can veto a law passed by Congress if he thinks 





it is not a good law. 





7. The national government can conduct business with foreign 
countries. 


8. The Supreme Court can declare a law unconstitutional. 











9. Each state has one vote in Congress. 








10. The national government can declare war. 
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7-B Federalist or Antifederalist? 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: The Federalists and the Antifeder- 


alists had very different ideas about how the 
political system should operate. 


II, PROCEDURE 


24 


A. Let’s Talk About: Review with the students 


the information in the text about the first 
political parties (Federalists and Antifeder- 
alists). Then discuss which of the ideas of 
the two parties could be traced to the En- 
lightenment philosophers’ ideas about hu- 
man nature. 


. Let’s Do: Tell the students to look at the 


pictures of the two speakers on page 24 in 
their Problems Book. Point out that one 
man is a Federalist and one is an Antifeder- 
alist. Call attention to the political slogans 


listed at the bottom of the page and have 
the students write either “Federalist” or 
“Antifederalist” in the blank space after 
each slogan. Tell them to refer to their text. 


. Let’s Think About: After the students have 


completed the exercise, ask the following 
questions: 

e Do you agree more with the ideas of the 
Federalists or the ideas of the Antifed- 
eralists? 

e How do the Federalist and Antifederal- 
ist ideas compare with the ideas of the 
Republican and Democratic parties to- 
day? 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list the major 
differences between Federalist and Antifederal- 
ist thinking. 


7-B Federalist or Antifederalist? 





Directions: Study the pictures. Then write “Federalist” or 
“Antifederalist” in the blank space under each slogan. 





Federalist 





1. State governments should have most of the power! 





6. All men should have the right to vote! 





2. Government should help the farmers! 


7. Government should help business! 





3. Put down Shays’s rebellion! 





8. We agree with the ideas of Adam Smith! 





4. Only men with property can vote! 


9. People are wicked and should not be trusted! 





5. The government should not play favorites! 


10. We do not need a national bank! 











A. Basic Skills: Interpreting and evaluating in- 
formation. 


B. Concept: The Constitution, with its Bill of 


Rights, establishes the basic rights, duties, 
and privileges of United States citizens. 


II. PROCEDURE 
A. Let’s Talk About: Review with the students 


the information in the text concerning the 
formulation of the United States Constitu- 
tion and the Bill of Rights. Review also 
their text copy of the Constitution and the 
Bill of Rights. Read over each article with 
them to make sure they understand each as 
fully as possible. 

. Let’s Do: Ask the students to study the 
statements listed on page 25 in their Prob- 
lems Book. Explain that each statement de- 
scribes a possible action that would be 
judged either constitutional or unconstitu- 
tional. Have the students place a check 
mark after each statement in the “Constitu- 
tional” or ‘Unconstitutional’ column. 


7-C Constitutional or Unconstitutional? 








: Mark an X in the proper column next to each Constitutional | Unconstitutional 


statement. 


1. Mr. Craig is 28 years old and a U.S. citizen. He has lived 
in Indiana for 10 years. He wants to run for the Senate. 


2. The chief justice of the United States declares war on 
a foreign country. 








3. In all criminal prosecutions, the accused shall enjoy the 
right to a speedy and public trial. 





4. The state of Mississippi decides to issue its own money. 


5. Congress passes a law stating that everyone must be 
a member of a Presbyterian congregation. 





6. A federal judge sentences a man to be burned at the 
stake, 


7. In a criminal trial, Mr. Elm refuses to answer a question 
on the grounds that his answer would “tend to incriminate 
him." 





8. The government takes Mr. Riggan’s land and tears down 
his house to build a federal highway. He is paid for his loss. 




















7-C Constitutional or Unconstitutional? 


I. OBJECTIVES 


Then tell them to write in the third column 
the article and section numbers of the Con- 
stitution or the amendments on which they 
based their decision. 


C. Let’s Think About: After the students have 


completed the exercise, ask the following 
questions: 

e Can you think of other possible actions 
of individuals or government that 
would be unconstitutional? 

e Who decides whether a government ac- 
tion is constitutional or unconstitu- 
tional? (The Supreme Court) 

Next discuss any recent community or na- 
tional issues to which the question of consti- 
tutionality applies. (You might have 
students check recent headlines in your 
community newspaper.) 


II. PERFORMANCE EXPECTATION 


Each student should be able to list various ex- 
amples of possible government actions that 
would be judged constitutional or unconstitu- 
tional. 
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8-A Why Do We Need Money? 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: Without a stable monetary sys- 


tem, it is difficult for people to get the goods 
and services they need. 


II, PROCEDURE 


A. Let’s Talk About: Discuss the meaning of 


the term barter. Explain that to barter 
means to trade goods or services for other 
goods or services without using money. Tell 
the students that in communities where 
there was no accepted currency, barter 


farmer wants a cabinet. The basketmaker, 
therefore, must find a way to get a cabinet 
so that he can barter with the farmer. First 
he must find someone who wants baskets. 
Tell the students to fill in the blanks on the 
right-hand side of the page by referring to 
the pictures and captions. 


. Let’s Think About: After the students have 


completed the exercise, ask the following 
questions: 

e How would our economic system work 
on a bartering basis if there were mil- 
lions of people and millions of prod- 
ucts? 


e What would be some of the problems? 

e How does this exercise show the sound- 
ness of Hamilton’s argument for a sta- 
ble monetary system? 


(trade) was the means by which people got 
the goods and services they needed. 

B. Let’s Do: Ask the students to study the pic- 
tures on page 26 in their Problems Book. 
Explain that the basketmaker in the upper 
left-hand corner wants food. But there is no 
money in the economy and, therefore, it is 
impossible for him to buy food directly 
from the farmer. He must barter. The 
farmer, however, does not want the baskets 
that the basketmaker has to trade. The 


II. PERFORMANCE EXPECTATION 
Each student should be able to list various 
problems that might arise in an economic sys- 
tem based on bartering and to explain why we 
need a stable monetary system. 


8-A Why Do We Need Money? 
= 





Basketmaker Farmer 


a, 
Es ' 


E a. Directions: Fill in the blanks below. 
j . fel Refer to the pictures and their captions. 


1. In order to sell his baskets, the 
basketmaker must go to the. 


Wants to trade: food and trade his baskets for 


Wants to barter for: cabinet some. 
Cobbler 


Wants to trade: baskets 
Wants to barter for: food 
Toolmaker 
a 





=| 2. Next, the basketmaker must trade 
f 


3. The basketmaker can now get a 
Wants to trade: shoes cabinet to trade with the farmer for 
Wants to barter for: baskets | food. He goes to the. 
and trades hisses sss for. 
a cabinet. 








Wants to trade: tools 
Wants to barter for: shoes 
Cabinetmaker 








4. The basketmaker then trades the 
cabinet with the. === Efor 
food. 





Wants to trade: cabinets 
Wants to barter for: tools 
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A. Basic Skills: Interpreting and evaluating 
numerical information from a chart; math- 
ematical computation. 

B. Concept: A large factory can produce goods 
at a lower cost than a small factory can. 


II. PROCEDURE 


A. Let’s Talk About: Ask the students to imag- 
ine that they are setting up a cabinet fac- 
tory. Then ask them what some of their 
costs would be. They should suggest such 
items as the factory building, tools, raw 
materials, and wages for workers. List these 
items on the board. Then explain to the 
class that there are two kinds of costs— 
fixed costsand variable costs. Fixed costs are 
costs that remain constant and do not vary 
with the quantity of items produced. Exam- 
ples are the costs of the factory building and 
the tools. Variable costs are costs that vary 
with the quantity of items produced. An 
example is the wages paid to the labor force. 
If production increases, wages increase. 


II. 


8-B Who Can Produce at the Lower Cost? 


I. OBJECTIVES 


formation presented in the charts at the top 
of page 27 in their Problems Book. Explain 
that the average total costs figure is obtained 
by adding all costs and then dividing the 
sum by the number of cabinets produced. 
The average fixed costs figure is obtained by 
adding factory cost and cost of tools and 
then dividing the sum by the number of 
cabinets produced. Have the students an- 
swer the questions at the bottom of the 
page. 

C. Let’s Think About: Discuss the students’ 
answers. Then ask the students when (the 
colonial or the early federal period) the 
price of cabinets was probably lower. Have 
them name present-day products (such as 
clothing) that are both mass-produced and 
produced in small quantities. Then discuss 
the difference in price of the same kind of 
goods produced by the two methods. 


PERFORMANCE EXPECTATION 
Each student should be able to explain how a 
large factory can produce goods at a lower price 


B. Let’s Do: Review with the students the in- than a small factory can. 


8-B Who Can Produce at the Lower Cost? 





Directions: Study the charts. Then answer the questions 





Cabinet Production in the Colonial Period Cabinet Production in the Federal Period 
Factory A Factory B 

Building cost Building cost 

Cost of tools Cost of tools 

Workers’ salaries Workers’ salaries 


Number of cabinets produced Number of cabinets produced 








1. The total costs of factory A were —___ 7. Why did the average cost of a cabinet decrease in the 
federal period? 





2. The average total costs of factory A were —__ 


a, The total costs decreased. 
Yes 


3. The average fixed costs of factory A were ___. 





b. Wages decreased. 
4. The total costs of factory B were Yes No. 





5. The average total costs of factory B were c. The more cabinets produced, the smaller the 


cost of producing one cabinet. 
6. The average fixed costs of factory B were , Yes No 








Ds | 





8-C Buy New Land or Use Old? 


I. OBJECTIVES 


A. 


Basic Skills: Drawing inferences from evi- 
dence presented in order to reach conclu- 
sions. 


B. Concept: The decision to buy new land or 


to fertilize old land is dependent on a com- 
parison of the unit cost of new land with the 
unit cost of fertilizer. 


II, PROCEDURE 
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A. 


B. 


Let’s Talk About: Discuss the meaning of 
the following statement by Thomas Jeffer- 
son: ““We can buy an acre of new land 
cheaper than we can manure an old one.” 
Ask the students if they think Jefferson was 
speaking only of economic cost. Then ask 
if the statement is true today. Next, discuss 
the long-range effects of using up land and 
moving on to other land. 

Let’s Do: Have the students look at the 
chart on page 28 in their Problems Book. 
Explain that the first column gives the price 
of new land per acre in five different situa- 


tions. The second column gives the cost of 
fertilizing an acre of old land. (Point out 
that the prices are fictitious.) Then have the 
students indicate which is the more practi- 
cal by writing an X in the correct column 
at the right. For example, in situation 1 the 
correct student response would be to mark 
an X under “‘Buy New Land,” since the cost 
of buying an acre of new land 1s lower than 
the cost of fertilizing an acre of old land. 

C. Let’s Think About: Discuss some of the 
costs and benefits of moving to new land. 
Point out the financial cost of moving and 
the social cost of leaving old friends behind. 
Students should realize that more than just 
the economic factor should be considered 
when a decision to move to new land must 
be made. 


Ill, PERFORMANCE EXPECTATION 


Each student should be able to explain how 
cost-benefit analysis helped determine a per- 
son’s decision to move west to the frontier. 


8-C Buy New Land or Use Old? 





Directions: Indicate which is the more practical choice in each situa- 
tion by marking an X in the proper column. 








Price of land 
(per acre) 


. $1 


» $2 


. $3 


. $4 


Cost of fertilizer Buy new land Fertilize old land 
(per acre) 























9-A Three Cities 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating 
maps and written information in order to 
reach conclusions. 
B. Concept: One of the major reasons that var- 
ious early American cities developed differ- 
ently was differences in geographic location. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss the fact that cit- 
ies in America did not grow haphazardly. 
Explain that geographic location was a very 
important factor in the establishment of a 
city. Most of the early cities were founded 
near a body of water. Ask the students the 
following questions: 

e Why were most cities founded near wa- 

ter? (For trading purposes) 
e Why was trade so important? (The cit- 
ies needed goods from other places, they 
wanted to sell their own goods to other 


9-A Three Cities 





Directions: Read the description below each map. Then write the 
name of each city in the space provided 





B. 


cities and countries. ) 

e How might cities differ because of the 
nationality of the people who founded 
them? (By differences in design; differ- 
ent cultures) 

Let’s Do: Have the students turn to page 29 
in their Problems Book. Tell them that the 
maps represent three important American 
cities as they looked in the early days of our 
country. Have them read the description 
below each map and write the name of each 
city in the space provided. 

Let’s Think About: Discuss the similarities 
and differences among these three cities. 
Ask the students to suggest reasons for the 
similarities and differences. 


Ill. PERFORMANCE EXPECTATION 


Each student should be able to list the unique 
characteristics of New York City, Boston, and 
New Orleans. 





= = 1900 


Map of BN 








The Dutch founded this city and 
called it New Amsterdam. Later the 
English claimed the city and re- 
named it. This city has one of the 
finest and busiest harbors in the 
world. 

Books kept at the stock ex- 
change in this city told of ship 
arrivals and departures, The city 
became the center of the U.S. 
money market. 

Robert Fulton's steamship car- 
tied people up and down the Hud- 
son River, 





This city was built on a peninsula 
in New England. Some people said 
that its streets followed cowpaths. 
More likely, the presence of rocks, 
marshland, and holes was the rea- 
son for the crooked streets. 

This city became a trading and a 
shipbuilding town. It had many 
skilled craftsmen. 

This city had a number of hand- 
some buildings of excellent design. 





This city was built on a delta, It 
was founded by the French in 1718. 
A French engineer helped plan the 
city. The success of a Scottish 
trader named John Law had at- 
tracted the French to the area. 

In 1803, President Thomas Jef- 
ferson bought the Louisiana Terri- 
tory from France. Flatboats came 
down the Mississippi River, bring- 
ing farm goods from the Midwest. 
Plantations nearby produced sug- 
arcane and cotton. 
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9-B Education: Then and Now 


I. OBJECTIVES 
A. Basic Skills: Evaluating written informa- 


tion in order to formulate comparisons. 


B. Concept: The purposes, goals, and forms of 


American education have changed greatly 
since the colonial period. 


II. PROCEDURE 
A. Let’s Talk About: Discuss education in 


nineteenth-century America. Use the text as 
a basis for your discussion. Ask the students 
the following questions: 
e What were the benefits of education in 
the 1800s? 
e What were the limitations? 
e Are today’s schools better? In what 
ways? 


B. Let’s Do: Have the students turn to page 30 


30 


Iii. 


in their Problems Book. Tell them that each 
assertion on the left side of the page is a true 
statement about American education in the 
1800s. Tell them to write opposite each as- 
sertion a statement of their own with re- 
spect to the changed condition in American 
education today. For example, a fact corre- 
sponding to statement 1 would be “All 
states have laws requiring towns to provide 
elementary schools.” 

C. Let’s Think About: Have the students dis- 
cuss their answers with the rest of the class. 


PERFORMANCE EXPECTATION 

Each student should be able to list several ways 
in which modern education is superior to nine- 
teenth-century education. 


9-B Education: Then and Now 





Directions: Opposite each statement about education in the 1800s, 
write a statement explaining how the condition described is different 
today. 





1. Only the New England states had laws requiring 
towns to provide elementary schools. 





2. In the South, planters’ children had tutors or were 
sent to private schools. 





3. Most rural children learned from their parents, 





4. Little value was placed on teachers’ services. 





5. The Latin grammar schools prepared boys for col- 
lege 








6. The English grammar schools prepared boys to earn 
a living. 





7. Very few young people went to college, and they 
were all males. 





8. Serious education was for boys only. 











9-C Men Who Shaped Our Culture 


I. OBJECTIVES 


A. 


B. 


Basic Skills: Interpreting and evaluating 
pictorial information. 

Concept: The culture of our young country 
was enriched through the efforts of men in 
all walks of life. 


II. PROCEDURE 


A. 


Let’s Talk About: Discuss the meaning of 
the term way of life. Explain that people in 
each society behave differently because they 
have different beliefs or ideas of what is 
good or bad, beautiful or ugly, fair or unfair, 
and so on. These beliefs or ideas are re- 
flected in their literature, music, art, the- 
ater, education, religion, and science. The 
ways in which these beliefs or ideas are ex- 
pressed make up the culture of the society. 
Ask the students the following questions: 
e What would our country be like if we 
had no schools? no art? no books? 
e How did the early American cities con- 
tribute to our culture? 


9-C Men Who Shaped Our Culture 


* 


II. 





Directions: Match the men and their contributions by writing the 
number of each picture next to the proper name 

















John Audubon — Noah Webster —__ The Bartram Family Lewis and Clark __ 











e How did the frontier regions contribute 
to our culture? 

B. Let’s Do: Have the students turn to page 31 
in their Problems Book. Tell them that each 
person listed at the bottom of the page made 
an important contribution to American cul- 
ture. The pictures at the top of the page 
show some of these contributions. Direct 
the students to match each person with his 
contribution by writing the number of each 
contribution in the blank beside the appro- 
priate name. 

C. Let’s Think About: Discuss the contribu- 
tions made by the men listed across the bot- 
tom of page 31 in the Problems Book. Then 
have the students vote on what they think 
is the most important contribution made by 
each of these men. 


PERFORMANCE EXPECTATION 

Each student should be able to list several con- 
tributions made to American culture in the 
nineteenth century. 


al 


10-A The Social Pyramid 


I. OBJECTIVES highest class. Ask the students to answer 
A. Basic Skills: Interpreting and evaluating in- the questions on the right-hand side of the 
formation; completing a chart. page after they color the pyramid. 
B. Concept: A social-class pyramid existed ig C. Let’s Think About: After the students have 
the United States two hundred years ago. completed the exercise, ask the following 
questions: 
II. PROCEDURE e Why aren’t Indians or slaves included 
A. Let’s Talk About: Discuss the class struc- in the social pyramid? (They were ex- 
ture of colonial society in 1775. Make sure cluded from the social system.) 
the students understand what a social-class e How is the social pyramid of 1775 dif- 
system is. Ask them what a position in so- ferent from the social pyramid of to- 
ciety means. Then discuss the social posi- day? 
tion of each of the following groups in e Is it difficult to move up the social pyra- 
relation to each other: indentured servants, mid today? Why? 
tradesmen, farmers, aristocrats. e Do the people who occupy the lowest 
B. Let’s Do: Ask the students to study the dia- position in the social pyramid neces- 
gram and the list of social groups on page sarily contribute the least to society? 


32 in their Problems Book. Have them 
color-code each social group (for example, 


red for farmers, green for indentured serv- Ill. PERFORMANCE EXPECTATION 

ants, and so on). Then tell them to color the Each student should be able to explain the rea- 
social pyramid according to the color key. soning behind the construction of a social-class 
Explain that the bottom segment of the pyramid and to state the differences between 
pyramid represents the lowest class in so- the social groups upon which that reasoning is 
ciety and the top segment represents the based. 


10-A The Social Pyramid 





Directions: Color-code each social group. Then color the social 1. Which social group was the larg- 
pyramid according to your color key. Then answer the questions. est? 





2. Which social group was the 
smallest? 


3. Which social group had the most 
power? 








4. Could people move freely from 
one group to another? Why or why 
not? 





The Colonial Social Pyramid, 1775 








indentured servants [_] 
Tradesmen, workers [_] 
Farmers (] 

Aristocrats, merchants [_] 























32 


10-B We Share Beliefs with Early Americans 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 
formation. 
B. Concept: Many beliefs of early Americans 
have been handed down to us. 


II. PROCEDURE 

A. Let’s Talk About: Review with the students 
the information in the text concerning the 
different kinds of beliefs most early Ameri- 
cans developed. Explain that these beliefs 
influenced the way people behaved toward 
one another and toward their environment, 
and the kinds of laws that were enacted. 

B. Let’s Do: Have the students turn to page 33 
in their Problems Book. Review the state- 
ments on the left side of the page with the 


students. Then tell them to indicate, by 
writing an X in the proper column, whether 
each statement reflects a belief that was im- 
portant to most early Americans or a belief 


10-B We Share Beliefs with Early Americans 


that is important to themselves. Point out 
that both columns can be marked for beliefs 
important to both. 


. Let’s Think About: Discuss the students’ 


answers. Then ask the following questions: 

e Why were some of the beliefs more im- 
portant to early Americans than they 
are to you? 

e Why were some of the beliefs about as 
important to early Americans as they 
are to you? 

e Why are some of the beliefs more im- 
portant to you than they were to early 
Americans? 


lil. PERFORMANCE EXPECTATION 


Each student should be able to state in general 
terms why many beliefs of early Americans are 
important to us today and why other beliefs are 
no longer followed. 





Beliefs of most 


lions: Wri 
Directions: Write the number of each statement in the early Americans 


Proper column or columns. 


My belief 





1. He who does not work should not eat. — = 
2. Music charms the soul. ———S 
3. Success is measured by the money one earns. _———— 


4. There is something especially great about the self- 
made man. 


5. We must help the poor because they cannot help 
themselves, 


6. We must cooperate with nature if we expect nature 
to cooperate with us. 


7. | am as good as anyone—even the president. 


8. A person should not be treated differently because 
of his race, color, or religion. 





9. Being an artist is as good as being a businessman. 


10. There are many ways to worship God. Who knows 
which way is best? 

















33 


10-C What Roles Does Mother Play? 


I. OBJECTIVES 


A. Basic Skills: Gathering information; com- 


pleting a chart. 


B. Concept: The roles of women in the social 


system have changed greatly over two hun- 
dred years. 


II, PROCEDURE 


34 


A. Let’s Talk About: Review with the students 


the information in the text about the life of 
a woman on the frontier. 


B. Let’s Do: Ask the students to study the dia- 


gram on the left-hand side of page 34 in 
their Problems Book. Explain that the dia- 
gram shows the various roles of a frontier 
mother of the 1800s. Review each activity 
with the students, making sure that they 
understand each one. Then instruct each 
student to fill in the diagram on the right- 
hand side of the page by writing in the 


squares the various roles his own mother 
plays. The students may wish to interview 
their mothers before filling in the diagram. 


. Let’s Think About: After the students have 


completed the exercise, make a composite 
diagram on the chalkboard of all the differ- 
ent roles occupied by the mothers of mem- 
bers of the class. Compare it with the 
diagram of the frontier mother’s roles in the 
Problems Book. The composite diagram 
should reflect more diversified roles. Dis- 
cuss why mothers today occupy so many 
more roles than frontier mothers of the 
early 1800s. 


I. PERFORMANCE EXPECTATION 
Each student should be able to list various ways 
in which mothers’ roles have changed in the 
past two hundred years. 


10-C What Roles Does Mother Play? 





Directions: Fill in the diagram by writing in the squares the various 
roles your own mother plays. 





Frontier Mother 











Ps 
Modern Mother 








Worker 


YY @ 
Si 
u | 


Teacher 











Doctor 








formation; using mathematics to reach con- 
clusions. 


* 


B. Concept: The United States instituted a tar- 


iff to protect domestic industries from for- 
eign competition. 


II. PROCEDURE 
A. Let’s Talk About: Review with the students 


the meaning of the word tariff: Then ask the 
following questions: 

e Does the United States become richer 
or poorer when it produces a good or 
service at home that could be imported 
more cheaply from a foreign country? 

e Why do so many countries want to 
build their own industries, even though 
they can buy foreign goods more 


11-A Does a Tariff Protect U.S. Industry? 


I, OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 


from foreign countries.) 

e What can a nation do to protect its in- 
dustries from the competition of for- 
eign producers? (Institute a tariff) 


B. Let’s Do: Discuss with the students the 


chart on page 35 in their Problems Book. 
(Explain what the figures in each column 
indicate.) Instruct them to figure the differ- 
ence between the price of each good pro- 
duced in the United States and the price 
plus the duty of the same good imported 
from England. Then have them indicate 
whether a tariff protected the U.S. manufac- 
turer of each good from English competi- 
tion. 


. Let’s Think About: Ask the students the 


following questions: 
e What would happen if all countries put 
up trade barriers? 


e How would this affect international 
trade? Discuss how a tariff limits the 
choice of goods and services available 
by raising prices. 


cheaply? (National pride and fear of 
war) 

e What were Alexander Hamilton’s rea- 
sons for encouraging industry in the 
colonies? 

e From whom will the people of a 
country buy goods if the goods pro- 
duced in their country are more expen- 
sive than goods imported from foreign 
countries? (They will buy the goods 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list the costs and 
benefits of high tariffs to a country trying to 


protect its industries. 


1l-A Does a Tariff Protect U.S. Industry? 





Directions: Figure the difference between the price of each good 
produced in the United States and the price plus the duty of the same 
good imported from England. Then indicate whether a tariff pro- 
tected the U. S. manufacturer from English competition. 





Price of 
English Goods 
with No Tariff ($) 


Price of English 
Goods with Tariff 
(10% Increase) ($) 

iL 


Price of Dida 
Tariff 
U.S.-Produced Difference ($) aritf Protect? 
Goods ($) Yes No 








5.00 5.50 





. Brandy 





. Wine 





. Tea 





. Sugar 





6. Coffee 





7. Cocoa 





8. Chocolate 





9. Molasses 

















10. Salt 
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12-A The Dorr Rebellion 


I. OBJECTIVES 


A. 


Basic Skills: Interpreting and evaluating in- 
formation. 


B. Concept: The political subsystem is tested 


when the wishes of the majority of the peo- 
ple conflict with the existing rules of society. 


II, PROCEDURE 


36 


A. 


Let’s Talk About: Discuss with the students 
the basic arguments of Dorr and King in 
support of their positions. Dorr contended 
that Governor King was not the legal gov- 
ernor because he was elected by only a part 
of the people. Governor King felt that Dorr 
was not governor because he was not 
elected by the rules set down in the legal 
constitution of the state of Rhode Island. 
The students should understand that both 
men were right in one way but wrong in 
another. 

Let’s Do: Have the students turn to page 36 
in their Problems Book. Make sure they 
understand that each statement relates to 


the Dorr Rebellion and could have been 
made by either Dorr or King. Direct the 
students to write in the space provided the 
name of the man (Dorr or King) they think 
made each statement. Ask them to fill in the 
final blank after carefully considering the 
arguments of both men. 

C. Let’s Think About: Ask the students to 
name the man they think was the real gover- 
nor of Rhode Island and to give reasons for 
their answers. Then discuss whether Dorr 
was within his rights as guaranteed by the 
United States Constitution in trying to 
change the government by setting up a sepa- 
rate government. Were any other means 
available that he could have used to change 
the government? 


II. PERFORMANCE EXPECTATION 
Each student should be able to compare the two 
interpretations of the Constitution and come to 
a conclusion about the legality of Dorr’s ac- 
tions. 
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1. The people have a right to meet and ____ 6, The only way to change the constitu- 


Directions: Write the name of the man (Dorr or King) who you think 
made each statement. 





to change their form of government when it does not 
satisfy their needs. 


___________ 2. | am the only governor of this state 
because | was elected as set forth in the only valid 
constitution of this state. 


___________ 3. The constitution of this state is not in 
keeping with the principles of American democracy be- 
cause it gives the right to govern to only a few men. 


___________ 4, The president of the United States 
recognizes me as the only legal governor of the state 
of Rhode Island. 


—= 5. The people have elected me governor, 
and because of these 14,000 votes | am the only gover- 
nor of this state. 





tion of the state of Rhode Island is by the means set 
forth in the present constitution 


___________ 7. If the government elected by the peo- 
ple is not accepted as the only valid government, we 
shall take office by force. 


___________ 8. Anyone who takes action against the 
government of Rhode Island is a traitor and shall be tried 
as a traitor. 


__ 9, Only those who own property in this 
state have a right to vote in elections. 


__________ 10. | cannot swear allegiance to the gov- 
ernment of this state because it is not the legally elected 
government. 


| think that the real governor of Rhode Island was 











13-A Which Region Benefited More from Cotton? 


I. OBJECTIVES 


A. 


Basic Skills: Interpreting and evaluating 
mathematical information. 


B. Concept: The North reaped more economic 


benefit from cotton than did the South. 


II. PROCEDURE 
A. Let’s Talk About: Tell the students that the 


B. 


concept of value added is important for an 
understanding of economic growth. Explain 
that value is added at each step as raw 
materials are changed into finished goods. 
Considerable value is added to raw materi- 
als in manufacturing regions because these 
regions can provide the skilled labor and 
machinery necessary to produce finished 
goods. Ask the students how the regions 
benefit from the added value. (Higher in- 
come for the workers and profit for the own- 
ers, other businesses benefit when these 
incomes are spent.) 

Let’s Do: Instruct the students to turn to 
page 37 in their Problems Book. Explain 
that the column of events on the left-hand 
side of the page traces the steps that cotton 
went through from harvest to the sale of 
manufactured goods. The second column 
shows the value added by specialists at each 
step in the process. (Emphasize the fact that 
the figures are fictitious.) Tell the students 


13-A Which Region Benefited More from Cotton? 


to determine by how much the value of the 
product was increased at each step and 
which region benefited from the value 
added—the South or the North. Have them 
write the figures in the appropriate column. 

C. Let’s Think About: Ask the students the 
following questions: 

e How did the South benefit economi- 
cally from the institution of slavery? 
(Production of cotton) 

e What might the South have been like 
if the plantation owners had spent their 
savings on factories and machines in- 
stead of on slaves? (Value would be 
added to raw cotton in the manufacture 
of textiles, which would bring more 
money into the South.) 

e Were most slaves skilled workers? 
Could they work in factories? 

Next discuss the following statement: ““The 
South could never have developed manufac- 
turing industries and could never have com- 
peted with the North.” Have the students 
defend the statement or argue against it. 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to state which re- 
gion (North or South) gained more economic 
benefit from cotton and list several reasons for 
his answer. 





Directions: Complete the chart by filling in the value 
added to cotton by the South or the North at each step 
in production and marketing 





Stages of production 


Total value of cotton 


Value added by South 


Value added by North 





1. Cotton sold by South to 
North 


$100 





2. Cotton carried to North 
in Northern ships 





3. Cotton spun and woven 
in Northern factories 





4. Cotton cloth tailored by 
Northern tailors 





5. Clothing sold by North- 
ern merchants to South- 
erners 





TOTAL 
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13-B Cotton versus Manufactured Goods 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation from a chart. 


B. Concept: A country or section can become 


wealthier, or achieve economic growth, by 
producing more goods or selling more 
goods. 


II. PROCEDURE 


A. Let’s Talk About: Review with the students 


the information in the text regarding the 
economic base of the North and that of the 
South (manufacturing versus cotton). 


the questions at the bottom of the page. 


. Let’s Think About: After the students have 


completed the exercise, ask the following 
questions: 

e Which section (North or South) was 
likely to grow faster in the future? 
Why? 

e How would Northerners and Southern- 
ers react to these trends? 

Make sure the students understand that 
there is more profit in the production of 
manufactured goods (clothing) than in the 
production of raw materials (cotton). 


B. Let’s Do: Instruct students to study the 
chart at the top of page 38 in their Problems 
Book. (Explain that no figures are available 
for manufactured goods in 1800, 1820, 
1830, and 1840.) Then tell them to answer 


II. PERFORMANCE EXPECTATION 
Each student should be able to explain how the 
economic bases of the North and of the South 
differed. 


13-B Cotton versus Manufactured Goods 











Directions: Study the chart. Then answer the questions. 
Year Value of cotton Value of manufactured goods 
| (millions of dollars) (millions of dollars) 


1800 a 
1810 199 
1820 = 
1830 = 
1840 = 
1850 4,019 
1860 1,900 








I 





1. Which section of the country grew cotton? 5. What differences are there between the two col- 


umns? 











2. Which section of the country produced manufactured 
goods? 











3. What happened to the value of cotton? 6. Which section do you think would have a better 


chance of increasing its wealth quickly? Why? 














4. What happened to the value of manufactured goods? 
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14-A The Slave Population 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 
formation from maps and charts. 
B. Concept: The economic structure of a re- 
gion affects the composition of the popula- 
tion. 


Il, PROCEDURE 
A. Let’s Talk About: Review why a region that 
produces raw materials does not need as 
many skilled workers as a manufacturing 
region. (See Problems Book Exercise 13-A.) 
Then review with the students the informa- 
tion in the text regarding slavery. Make sure 
they understand the different attitudes to- 
ward slavery in the North and the South. 
Then discuss the Underground Railroad 
and how it operated before the Civil War. 
B. Let’s Do: Instruct the students to study the 
map and chart at the top of page 39 in their 
Problems Book. Then have them answer the 


questions at the bottom of the page. You 
might list on the board the states that form 
the three regions included in the chart. 
(Northeast; the New England states, New 


14-A The Slave Population 


York, New Jersey and Pennsylvania. North 
Central Region: Ohio, Indiana, Illinois, 
Michigan, Wisconsin, Iowa, Missouri, Min- 
nesota, and the territories of Kansas and 
Nebraska. South: Delaware, Maryland, Vir- 
ginia, North and South Carolina, Georgia, 
Florida, Kentucky, Tennessee, Alabama, 
Mississippi, Arkansas, Texas, Louisiana, 
and the Oklahoma Territory.) 


. Let’s Think About: Discuss the students’ 


answers. Then discuss why plantation own- 
ers might have had difficulty getting people 
to work at producing cotton. Point out that 
the work was very hard; plantation owners 
did not pay well; and people could purchase 
their own land on the frontier. Also discuss 
how the problem of finding workers for 
plantations might have encouraged slavery. 


Il, PERFORMANCE EXPECTATION 





Directions: Study the map and chart. Then answer the questions. 


Slave population of the United States, 1790-1860 


Year Northeast North Central 


1790 40,354 
1800 36,370 
1810 27,081 
1820 18,001 
1830 2,780 
1840 765 
1850 236 
1860 18 


10-50 percent 














135 
3,304 
11,329 
25,879 
58,604 
87,422 
114,948 


Under 10 percent 


Areas with no slaves, or unsettled 


South 

657,327 

857,097 
1,160,977 
1,508,692 
1,980,384 
2,427,986 
3,116,629 
3,838,765 


Percent of slaves in population 1840-1860 


Over 50 percent 


Each student should be able to explain the dif- 


. ferences in the slave populations of the three 


| 





North Central Region? south? === of the United States? 


1. Was there an increase or decrease in slave popula- 3. Why were there so many more slaves in the South 
tion between 1790 and 1860 in the Northeast? - by 1860 than in the Northeast or North Central regions 











2. What does the map show you about slave population 
that is not revealed by the chart? 











—e—EE 











sections of the United States before the Civil 
War. 
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15-A Factories: Advantages and Problems 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: Science and technology, while 


making available an abundance of goods, 
also create problems that we are attempting 
to solve. 


II, PROCEDURE 


A. Let’s Talk About: Discuss the meaning of 


the term technology. Point out that it is the 
invention and development of machinery 
which, in turn, increases the production of 
goods and services. Then discuss some of 
the technological and scientific achieve- 
ments that were displayed at the World’s 
Columbian Exposition of 1893 (telecom- 
munications, electric motors, railroad 
equipment, farm machinery, new building 
materials). Have the students discuss how 
these achievements affected the nation. You 
might ask questions such as the following: 
e How do you think advancement in the 
railroad industry affected society? How 


(Can work faster; less manual work, so 
more people without jobs) 

e What are the advantages of electricity? 
Has electricity caused any problems for 
society? 

Next, discuss how the factory system devel- 
oped as a result of advances in technology. 
Point out that while the factory system and 
the machines produced many goods, they 
also generated problems that we are still 
trying to solve. 


. Let’s Do: Have the students turn to page 40 


in their Problems Book. Tell them that the 
picture on the left-hand side of the page 
shows an abundance of goods being pro- 
duced by factories in the 1890s. Then point 
out the list of problems created by the fac- 
tory system and the list of solutions to these 
problems. Tell the students to match each 
problem with an appropriate solution. 


. Let’s Think About: Discuss the many prob- 


lems that science and technology create to- 
day and the ways we attempt to solve them. 


PERFORMANCE EXPECTATION 

Each student should be able to name one cur- 
rent problem caused by factories and offer a 
possible solution. 


do you think it affected other indus- Hil. 
tries? 

e What are the advantages and disadvan- 
tages of farm machinery to farmers? 


15-A Factories: Advantages and Problems 
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Directions: Match each problem with an appropriate solution, 


What Science and Technology Brought 





Abundance 


Problems 


Solutions 








_ 





1. In bad times, factories closed 
and workers were laid off. 


2. Division and specialization of la- 
bor made work boring 


3. Workers settled down around 
factories in slums. 


4. Workers were paid low wages 
because they had no power to bar- 
gain. 


5. Farmers had to sell their prod- 
ucts cheaply and had to buy manu- 
factured goods at high prices. 


6. Big factories bought up smaller 
factories, thus making the big fac- 
tories even bigger. 








______ Government supports farm 
prices, 


____ Government tears down old 
buildings and builds new houses for 
poor people. 


_____. Labor unions grow power- 
ful. 


Government pays unem- 
ployment insurance. 


____. The government regulates 
big business and supports small 
business, 


Wages and benefits in- 
crease while the workweek de- 
creases. 








16-A Which European Countries Did They Come From? 


I. OBJECTIVES 

A. Basic Skills: Map study skills: correlating 
a map with a chart. 

B. Concept: The non-English-speaking immi- 
grants faced, and at the same time created, 
many problems when they came to the 
United States. 


II. PROCEDURE 
A. Let’s Talk About: Compare the new immi- 
grants and old immigrants discussed in the 
text. Then ask the following questions: 

e Why did people from all over Europe 
come to the United States? 

e Why did the United States need immi- 
grants? 

e Were the immigrants all alike? 

e Where did the immigrants settle in the 
United States? (Where their country- 
men who immigrated before them set- 
tled) 

B. Let’s Do: Have the students study the chart 


on page 41 in their Problems Book. Then 
have them label the countries on the map 
from which the immigrants came. Have 
them use an atlas or wall map. 

C. Let’s Think About: Ask the students the 
following questions: 

e Were most of the immigrants who came 
here in 1907 English-speaking or non- 
English-speaking people? 

e Why did many immigrants settle in the 
cities? 

e When so many immigrants came to the 
United States, what problems were 
created for the country? for the immi- 
grants? 

e How did the United States attempt to 
solve these problems? 


Il. PERFORMANCE EXPECTATION 
Each student should be able to list the major 
problems experienced by immigrants to the 
United States in 1907. 


16-A Which European Countries Did They Come From? 





Directions: Study the chart. Label the map with the names of the 
countries referred to in the chart. Use an atlas or a wall map. 





Immigration in 1907 Europe in 1907 





From Where? How Many? 





Austria 144,992 
Bulgaria 11,359 
France 9,731 
Germany 37,807 
Greece 36,580 
Hungary 193,460 
Italy 285,731 
Norway 22,133 
Portugal 9,608 
Russia 258,943 
Spain 5,784 
Sweden 20,589 


Turkey in Europe 20,767 
United Kingdom 113,567 
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17-A Equal Rights for Women 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: The struggle for equal rights for 


women has consistently met with opposi- 
tion. 


II. PROCEDURE 


42 


A. Let’s Talk About: Review with the students 


the information in the text concerning the 
struggle of women for equal rights. Review 
the meaning of the word suffragette—a 
woman who demanded more rights for 
women, including the right to vote. Then 
discuss the different areas in which women 
were striving for equality: politics, educa- 
tion, jobs, wages, and so on. Ask the stu- 
dents if they think women have attained 
equality in any of these areas. You might 
refer to current periodicals to show that, 
although women have gained many rights, 
their struggle still continues. 


B. Let’s Do: Have the students study the eight 


statements at the bottom of page 42 in their 
Problems Book. Explain that each state- 
ment refers to equal rights for women. 


Some of the statements might be made by 
supporters of women’s rights (suffragettes); 
others might be made by opponents of wom- 
en’s rights (antisuffragists). Tell the stu- 
dents to write the number of each statement 
on one of the blanks next to either the suf- 
fragette or the antisuffragist. 

C. Let’s Think About: Discuss with the stu- 
dents their opinions about equal rights for 
women. Ask them the following questions: 

e Do you think women should have 
rights equal to men’s? Why, or why 
not? 

e Why do you think that it was so dif- 
ficult for women to gain the right to 
vote? 

e How has the woman’s role in the family 
changed to reinforce women’s demands 
for more rights? (Working women want 
equal rights in business.) 


II, PERFORMANCE EXPECTATION 
Each student should be able to list several of 
the rights women have gained and several they 
are still seeking. 


17-A Equal Rights for Women 





Directions: Write the number of each statement on one of the 
blanks next to the suffragette or antisuffragist 





Suffragette 





Antisuffragist 








1. A woman's place is in the home 


2. The United States will never have a woman presi- 
dent; women are too emotional for such a job. 


3. Education for women is a waste of money. 


4, Human beings have the right to rule themselves. 


5. Women can have a good influence on politics. 


6. The trouble with America is that there are too many 
working mothers. 


7. The way to work for peace is to work through women, 


8. If a woman does work equal to a man’s, her wages 
should be equal to a man's. 














18-A The Palmer Raids 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 
formation. 
B. Concept: The actions of the Justice Depart- 


e Is it ever permissible to violate the Bill 

of Rights? 
B. Let’s Do: Have the students turn to page 43 
in their Problems Book. Tell them that the 


ment in carrying out the Palmer raids and 
the deportation of aliens violated the rights 
guaranteed by the Bill of Rights. 


II, PROCEDURE 
A. Let’s Talk About: Review with the students 


the rights guaranteed to American citizens 
by the Bill of Rights. Then discuss the 
events leading up to the Palmer raids and 
the results of those raids. Next, relate the 
Bill of Rights to the Palmer raids by dis- 
cussing how the civil liberties guaranteed by 
the Bill of Rights were ignored during the 
raids. Civil liberties means the protection of 


statements on the left refer to the Palmer 
raids and those on the right refer to the Bill 
of Rights. Make sure they understand the 
roman numerals. Then have them write in 
the blank in front of each statement the 
number of the amendment that was violated 
by an act of the government during the 
Palmer raids. 
Let’s Think About: Discuss whether aliens 
have a right to the protection given to citi- 
zens of the United States by the Bill of 
Rights. Then ask the following questions: 
e Why was it possible for the government 
to violate the rights of so many people? 


freedom of speech, thought, and action as 
long as they do not interfere with the free- 
dom of others. Ask the following questions: 
e Is it permissible to violate the Bill of 
Rights during a national crisis? Why? 
Why not? 


e Is such a thing possible today? 


II. PERFORMANCE EXPECTATION 
Each student should be able to list other actual 
or probable violations of the Bill of Rights re- 
sulting from the Palmer raids. 


18-A The Palmer Raids 





Directions: In front of each statement write the number of the consti- 
tutional amendment that was violated by the action described 





Constitutional Amendments 


|. This amendment forbids Congress to take away the 
freedom of speech, the right to meet peaceably, and the 
right to ask the government to correct wrongs. 


Government Actions 


________ 1. People were arrested without warrant.and 
without being told the reason for arrest. 


2. The police entered homes and meeting 
places and conducted searches without warrants. 


= 3. People were found guilty of violating the IV. This amendment forbids a federal officer to search 





alien law of 1918 without a trial with judge and jury. 


4. People were arrested because of their 
political beliefs. 


_ 5. People were charged with violating the 
alien law of 1918 without any proof being given that they 
actually broke the law. 


6. The police used cruel punishment to get 
those who were arrested to confess. 


_______ 7. The police forced people to give evidence 
that proved they were guilty. 


8. During the raids, people were beaten by the 
police and property was destroyed. 





a house, take papers or property, or arrest a person 
without a warrant. 


V. This amendment says that no person can be held 
responsible for a crime unless a grand jury says he has 
broken the law. It also says a person cannot be forced 
to be a witness against himself or to give up his life, 
freedom, or property without a fair trial. 


Vill. This amendment protects people from high bail, 
fines that are too high, and cruel and unusual punish- 
ment. 
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19-A The Workings of an Economic System 


I, OBJECTIVES 


A. 


B. 


Basic Skills: Interpreting and evaluating 
information; understanding a schematic 
drawing. 

Concept: When nearly everyone has a job 
and goods and services that are produced 
are purchased, we have a healthy economy. 


II. PROCEDURE 


A. 


Let’s Talk About: Review with the students 
the concepts of depression and inflation ex- 
plained in Chapter 8 of their text. In that 
chapter the concept of depression was 
strictly related to the supply of gold and 
silver in the country. Since the government 
did not have much gold and silver, it could 
not print much money. The price of goods 
fell, businesses closed, and many people 
were out of jobs. Then discuss how the 
depression of the 1930s differed from the 
depression of the 1780s. (In 1930, consum- 
ers decided to spend less and businesses suf- 
fered. In 1780, consumers wanted to buy 
more but there was not enough money avail- 
able.) 

Let’s Do: Have the students study the draw- 
ing on page 44 in their Problems Book. Tell 
them it shows the circular flow of money 
and goods in the economic system. Then 


19-A The Workings of an Economic System 








Directions: Indicate how each statement fits into the 
diagram by writing the number of each statement in the 
Proper circle 


1. Members of households go to work in offices and 
factories. 
2. They receive wages, salaries, or fees for producing 
goods and services. 
3. Members of households use part of their income for 
buying goods and services. 
4, They benefit from the services or take the goods 
home. 
5. They put part of their income in a savings account 
in a bank. 
6. Banks use these savings for lending to business- 
men who want to go into new business or expand old 
businesses. 
7. Households use part of their income to pay taxes 
to the government. 
8. Businesses use part of their income to pay taxes to 
the government. 
9. Government uses the tax money to provide goods 
and services for the households. 
10. Government uses the tax money to provide goods 
and services for the businesses 
This economy is healthy because nearly everybody 
has a job and goods and services that are produced 
are purchased. 

















have them indicate how each statement fits 
into the diagram by writing the number of 
each statement in the appropriate circle. 
Next, tell them that each item on page 45 
describes an action that contributes to 
depression of the economy. Have them 
complete the statements by writing 
“Households,” “‘Businesses,”’ ‘“‘Banks,’’ or 
“Governments” in the blanks. 

C. Let’s Think About: Explain that it is very 
difficult for people to understand the great 
suffering and hardships caused by a major 
depression if they have never lived through 
one. Then ask the following questions: 

e How would you feel if you were looking 
for a job and could not find one? 

e How would you feel if you were the 
head of a family and could not earn an 
income to support your family? 

e If no one in a family earned an income, 
what could the family do to help them- 
selves? 

e How might such families feel toward 
the government? 


HiIl, PERFORMANCE EXPECTATION 
Each student should be able to list various 
causes of a depression. 





Directions: Complete each statement by writing “households,” 
“businesses,” “banks,” or “governments” in the blanks. 


___________ ______ decide to spend less on goods and services because they are saving more. 


. —________________ decide to cut the wages of the workers. 


. ss s«sAhoard money for the future. 


_—_____________ decide to fire workers. 


_ get cautious and do not lend their money. 


increase taxes. 


spend less on services for households and business. 


let their property and machinery run down and do not replace them. 
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19-B How to Cure a Depression 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: By spending money and regulat- 


ing the supply of money, government can 
cure a depression or make it worse. 


II. PROCEDURE 
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A. Let’s Talk About: Review with the students 


how difficult it was two hundred years ago 
to deal with depressions (see Chapter 8 in 
the text). Help them discover that one rea- 
son for the difficulties was the central gov- 
ernment’s lack of power. Point out that, two 
hundred years ago, many people did not 
understand how the economic system 
worked. Then discuss various economic 
policies, what they are designed to do, and 
how they accomplish their purpose. 


B. Let’s Do: Have the students study the 


policy recommendations listed on page 46 
in their Problems Book. Tell them that 
some of these recommendations, if fol- 
lowed, would tend to make a depression 
worse, whereas others would tend to cure 
a depression. Ask them to indicate in the 
appropriate blanks whether each policy 
recommendation would help to cure a 
depression (+) or make it worse (—). 

C. Let’s Think About: After the students have 
completed the exercise, discuss their an- 
swers. Then ask them what policy or poli- 
cies they would implement to help cure a 
depression if they were president. 


II. PERFORMANCE EXPECTATION 
Each student should be able to list several ways 
by which the government can act to help cure 
a depression. 


19-B How to Cure a Depression 











Directions: Write a plus sign (+) in front of each government policy 
that might help cure a depression, and a minus sign (—) in front of 
each policy that might make a depression worse, 


1. Increase income taxes, 8. Decrease the money supply. 


2. Decrease income taxes. 9. Order less from businessmen. 





3. Pay pensions to old people. ______ 10. Give scholarships to students who plan to 
stay in school. 


4. Build highways and dams. 
11. Order more from businessmen. 


5. Save more government money. 
12. Declare war. 


6. Pay unemployed persons for working 
on government projects. —____. 13. Hire more people. 


7. Increase the money supply. —_______.14. Withdraw all troops from foreign countries. 





20-A Captain, Leader, or Boss? 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 
formation; representing ideas pictorially. 
B. Concept: The political machine is a complex 
hierarchical structure that is based in part 
on a division of political labor. 


them to write an X in the appropriate col- 
umn following each statement. Then have 
them draw a picture in the space at the right 
side of the page, illustrating one of the three 
men fulfilling one of his duties. 


. Let’s Think About: Ask the students the 


following questions: 


II. PROCEDURE e How do you feel about the political ma- 
A. Let’s Talk About: Review with the students chine? 
the information in the text regarding the e Do the three types of leaders perform 
structure and workings of the political ma- necessary functions? 
chine. Discuss in detail the roles of the pre- e Do we have political machines today? 


cinct captain, ward leader, and boss. 
B. Let’s Do: Instruct the students to study the 


eight descriptions listed on the left side of HI. PERFORMANCE EXPECTATION 

page 47 in their Problems Book. Explain Each student should be able to list the three 
that each statement describes either a pre- types of leaders in the political machine, with 
cinct captain, a ward leader, or a boss. Tell the duties they perform. 


20-A Captain, Leader, or Boss? 





Directions: Write an X in the proper column after each statement. 
Then draw a picture showing a precinct captain, ward leader, or boss 
at work. 





Precinct | Ward 
Captain | Leader 





1. He makes the major decisions about how 
the machine is run. 


2. He chooses precinct captains. 
3. He does favors for precinct captains. 


4, He gets people in the neighborhood to 
vote for his party. 


5. He picks the mayor. 


6. He is the most important man in the ma- 
chine. 


7. He is usually chosen by precinct captains. 


8. He is usually chosen by ward leaders. 



































47 


choosing between alternative courses of ac- 
tion. 


B. Concept: The way a city government spends 


its money depends upon the value judg- 
ments it makes concerning its priorities. 


II, PROCEDURE 
A. Let’s Talk About: Discuss the ways in 


which a city government spends its money. 
General expenditure categories that should 
be covered are recreation, transportation, 
beautification, and maintenance. Explain 
that the ways of spending money in each 
category depend on the value judgments of 


20-B How Should a City Spend Its Money? 


I. OBJECTIVES 
A. Basic Skills: Making value judgments; 


ment allocates money in various areas. 


. Let’s Do: Have the students study the four 


pairs of pictures on page 48 in their Prob- 
lems Book. Explain that each pair shows 
two ways a city government can spend 
money in a particular area—transportation, 
beautification, and so on. Then tell them to 
circle the letter (A or B) of the picture in 
each pair that they think is a better example 
of the way a city government should spend 
its money. 


. Let’s Think About: Discuss the students’ 


answers. Then discuss how the priorities of 
a machine government might differ from 
those of a reform government in each of the 
four expenditure categories. 


decision makers. For example, if the mayor 
wants the city to grow, he might favor 
spending transportation money for a bigger 
airport rather than for improved bus trans- 
portation within the city. Ask the students 
if they know how their own city govern- 


III. PERFORMANCE EXPECTATION 
Each student should be able to identify several 
ways city governments spend money and tell 
which they think are most important. 


20-B How Should a City Spend Its Money? 





Directions: Circle the letter (A or B) of the picture in each pair that 
you think is a better example of the way a city government should 
spend its money. 





1. Money for transportation 
— | = 
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21-A Nonviolent Protest 


I. OBJECTIVES 


A. 


Basic Skills: Applying an abstract concept 
to concrete situations and making judg- 
ments. 


B. Concept: The Montgomery bus boycott was 


successful largely because of the nonviolent 
means used by Dr. Martin Luther King and 
his followers. 


II. PROCEDURE 


A. 


Let’s Talk About: Review with the students 
Dr. King’s philosophy of nonviolent pro- 
test. Discuss the fact that Dr. King was 
interested not only in integrating the Mont- 
gomery bus system, but also in preserving 
the dignity of the black people. 

Let’s Do: Have the students look at the pic- 
tures on page 49 in their Problems Book. 
Explain that each picture illustrates a 
method of accomplishing or changing some 
aspect of the social, political, or economic 
system. All these methods have been tried 
at some point in our history by different 


21-A Nonviolent Protest 


III. 





Directions: Of which actions would Dr. Martin Luther King approve? 
Check “‘Yes" or ‘'No" under each picture, 





Pamphlets 


























groups. Have the students decide whether 
Dr. King would approve of each method. 
Tell them to indicate their answers by plac- 
ing an X in the appropriate box (yes or no) 
under each picture. 

C. Let’s Think About: Ask the students their 
opinion of the wisdom and effectiveness of 
nonviolent protest. Then ask the following 
questions: 

e Do you think Dr. King and his follow- 
ers would have been successful in the 
bus boycott if they had used violence 
to accomplish their purpose? 

e Could they have used violence and re- 
tained their dignity? 

e How do you feel about the violent 
methods employed by the enemies of 
Dr. King? 


PERFORMANCE EXPECTATION 

Each student should be able to name a particu- 
lar instance in which nonviolent methods have 
helped a group reach its goal. 
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22-A How Much Competition? 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 
formation. 
B. Concept: Competition protects consumers 
by preventing industries from raising their 
prices too high. 


Il, PROCEDURE 

A. Let’s Talk About: Explain how competition 
compels industries to charge a fair price. 
Tell the students that the price of a product 
that is produced by many competing com- 
panies is not likely to rise as high as the 
price of a product made by only a few com- 
panies. Then review the conflict between 
U. S. Steel and President Kennedy. Discuss 
why U.S. Steel is a powerful company. Ask 
the students how an increase in the price of 
steel could affect various people. 

B. Let’s Do: Have the students turn to page 50 
in their Problems Book. Tell them the state- 
ments listed on the page describe competi- 
tive and noncompetitive industries. Then 
tell them to write “many” in front of each 
statement that describes an industry with 
many competitors and “few” in front of 
each statement that describes an industry 


with few or no competitors. 

C. Let’s Think About: Ask the students the 
meaning of the phrase fair price. Point out 
that a producer and a consumer of the same 
good or service may not agree on a fair price 
for the good or service. Then ask the follow- 
ing questions: 

e Should the price of apples in a grocery 
be the same as the cost of buying the 
apples from the farmer? 

e Should the price include the cost of the 
apples to the grocer plus some profit to 
meet the cost of running his store 
(lights, phone bill, clerks)? 

e Should the price of the apples include 
the cost of apples, a profit to help pay 
the cost of running the store, and a 
profit for the wages the grocer pays 
himself for working in the store? 

e Which is the fair price for a consumer 
to pay? Why? 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to define fair price 
and to explain how a seller arrives at a fair 
price. 


22-A How Much Competition? 





1. In the automobile industry, the four big- 
gest producers produce most of the automobiles, 


2. Thousands of American farmers pro- 
duce wheat, Each farmer produces a small portion of 
the total amount. 


____________ 3. The largest steel mills also own the 
iron mines. 


4. All the clothing factories buy cotton 
cloth from textile mills. ___________ 10. The farmer has no power to control 


5. The services offered by the major tele- 
phone companies have few substitutes. 


Directions: Write many” in front of each statement that describes 
an industry with many competitors. Write “few"' in front of each 
statement that describes an industry with few or no competitors. 


7. An airplane manufacturer needs a 
great deal of savings to build his factory. 


8. The leather craftsman needs little sav- 
ings to open his leather shop. 


________ 9, The producer has the power to control 
the price of his product. 


the price of his product. 


11, Producers charge a fair price. 
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_—________ 6. The soft drink a factory produces has 
many substitutes, including water. 


12. Producers charge an unfair price. 











23-A Workers Toward Equality 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from given 
information in order to reach conclusions. 
B. Concept: The Negro struggle for equality 


black cause in some way. The ways are 
listed on the right-hand side of the page. 
Direct the students to match each person 
with the way in which he helped by writing 


and respect has been aided by many people 
and in many different ways throughout our 
history. 


the number of the appropriate picture in the 
proper blank. 


. Let’s Think About: Discuss the contribu- 


tions made by the men pictured on page 51 
II. PROCEDURE in the Problems Book. Then ask the follow- 
A. Let’s Talk About: Review briefly with the ing questions: 
students the information about blacks in the e Why are the contributions of each of 
text—particularly the laws and customs these men important in the history of 
that separated whites and blacks. (See text the American Negro? 
Chapters 13, 14, and 21.) Compare the e What other men made important con- 
situation of blacks in the past with the situa- tributions to equality in the past? 
tion today. Tell the students that progress e What things are being done today to 
would have been impossible without the help the American Negro achieve re- 
help of capable and interested people. Ask spect? 
them to name some people who are now e Who is helping? 
working in the interest of the black people 
of the United States. 
B. Let’s Do: Have the students turn to page 51 
in their Problems Book. Tell them that each 
man pictured on the page tried to aid the 


III. PERFORMANCE EXPECTATION 
Each student should be able to list various peo- 
ple who have helped or are helping to bring 
about equality of blacks and whites. 


23-A Workers Toward Equality 





Directions: Match the men with 
their contributions to the black 
cause 


Montgomery bus boycott 


Declaration of Independence 





Emancipation Proclamation 


“black power” 
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24-A Why | Did Not Vote 


I. CBJECTIVES 


A. Basic Skills: Drawing inferences from evi- 


dence presented in order to reach conclu- 
sions. 


B. Concept: For a democracy to be successful, 


the people must participate by voting. 


II, PROCEDURE 


eZ 


A. Let’s Talk About: Review with the students 


the information in the text under the head- 
ing “Who Votes?” Explain the require- 
ments for voting—residency, age, registra- 
tion. 


B. Let’s Do: Have the students turn to page 52 


in their Problems Book. Tell them that each 
statement explains the reason the individual 
pictured did not vote. Have the students 


write an X under each picture in the box 
labeled GR (good reason) or the box labeled 
BR (bad reason). 

C. Let’s Think About: Discuss the students’ 
answers. Then have them ask their parents 
if they voted in the last election and, if not, 
why not. Tell them to make a table on the 
board showing how many parents voted. 
Then they should list the reasons given by 
those parents who did not vote. Have them 
decide if the reasons given were good or bad 
(valid or invalid reasons). 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list various valid 
reasons for not voting and explain why they are 
valid. 


24-A Why | Did Not Vote 





Directions: Under*each picture, write an X in the box labeled GR 
for “good reason” or in the box labeled BR for ‘bad reason." 





am TWELVE 
YEARS OLD. 
































THE MOVIES 
INSTEAD 
‘es 























24-B Requirements for a Democracy 


I. OBJECTIVES the pictures represent requirements of a de- 
A. Basic Skills: Drawing inferences from evi- mocracy; others represent a different politi- 


dence presented in order to reach conclu- 
sions. 


B. Concept: For a democracy to work success- 


fully, certain requirements such as the right 
to vote, competition of candidates, partici- 
pation of the electorate, and free access to 
information are necessary. 


II. PROCEDURE 
A. Let’s Talk About: Review with the students 


the information in the text concerning the 
requirements for a democracy. Make sure 
they understand the importance of voting. 
You might give examples of other political 
systems (totalitarian states) and their meth- 
ods of decision making. Point out that com- 
petition and free access to information are 
necessary for the successful operation of a 
democracy. 

. Let’s Do: Have the students look at the pic- 
tures on page 53 in their Problems Book. 
Explain that each picture illustrates a par- 
ticular aspect of a political system. Some of 


24-B Requirements for a Democracy 


cal system; and some may represent both. 
There are three boxes under each picture 
—one labeled D for “democracy’’; one la- 
beled ND for “not a democracy”; and one 
labeled B for both. Have the students place 
an X in the appropriate box under each pic- 
ture. 

C. Let’s Think About: After the students have 
completed the exercise, ask the following 
questions: 

e What do you think is the most impor- 
tant requirement for a democracy? 
Why? 

e What would happen to our political 
system if the people were not allowed 
to vote? 


II. PERFORMANCE EXPECTATION 
Each student should be able to write a brief 
essay explaining what they think is the most 
important requirement for a democracy and 
why. 





Directions: Write an X in the box labeled D for '‘democracy,'* ND 
for “not a democracy," or B for “both political systems,” 
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24-C Which Editorial Gives More Information? 


I, OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: For a democracy to be successful, 


it is necessary for the voters to receive ade- 
quate factual information about political 
candidates. 


II. PROCEDURE 
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A. Let’s Talk About: Discuss how newspapers 


and magazines keep voters informed. Ex- 
plain that voters need to know various view- 
points about any issue or situation. Tell the 
students that an editorial is a written state- 
ment by the editor of a newspaper. Editori- 
als contain factual information and opin- 
ions about a given issue or a particular per- 
son such as a political candidate. Discuss 
the difference between fact and opinion and 
how each is helpful to a voter in making a 
decision about a political candidate. 


B. Let’s Do: Instruct the students to turn to 


page 54 in their Problems Book. Explain 
that the two editorials, which are endorse- 
ments for candidates for mayor, are from 
two fictitious city newspapers. One editor 
endorses Mr. Smith; the other endorses Mr. 
Jones. Then tell them to read both editorials 
and answer the questions at the bottom of 
the page. 

Let’s Think About: Discuss the students’ 
answers. Then appoint a committee to clip 
recent editorials from the local newspapers. 
Discuss whether the opinions reached in the 
editorials are based upon significant infor- 
mation. 


II, PERFORMANCE EXPECTATION 


Each student should be able to differentiate be- 
tween factual statements and opinions in a 
newspaper editorial and to evaluate whether 
the opinions expressed are based upon relevant 
facts. 


24-C Which Editorial Gives More Information? 








Directions: Read both editorials. Then answer the questions at the 


bottom of the page. 





THE DAILY NEWS 


Mr. Smith is a bad man. His wife 
is ugly. His children are stupid. | do 
not like his political party. We do not 
belong to the same church, He has 
not lived here very long. 

Mr. Jones is a much nicer per- 
son. His wife is also very nice. 
Mr. Jones's great-great-grandfather 
founded our city. His family has lived 
here for over one hundred years. 
They are very important people. | 
like them. 

| think everyone should vote for 
Mr. Jones for mayor. 





THE MORNING HERALD 


Mr, Smith is a very good candidate 
for mayor. He was a city councilman 
for five years. He has worked to 
bring many good things to our city. 
He helped build new parks. He 
worked to give us better streets and 
better schools, 

Mr. Smith has lived all over our 
country. He has learned many things 
from his travels. He moved to our 
city ten years ago. Since moving 
here, he has worked very hard to 
make our city a better place to live. 

| think everyone should vote for 
Mr. Smith for mayor. 








. Which editorial is more opinion than fact? 
. Which editorial is more fact than opinion? 
. Which editorial gives more information to the voter? 
. Which candidate would you vote for? Why? 
































25-A Measuring the Growth of Our Economy 


I. OBJECTIVES other issues when considering thear an- 
A. Basic Skills: Interpreting, evaluating, and swers.) 
graphing statistical information. e The government should spend more 
B. Concept: We measure the growth of our money on schools. (Support) 
economy by observing the growth of the e Our country should stop buying foreign 
gross national product and the labor force. goods. (This policy could be argued ei- 
ther way by a supporter of economic 
II. PROCEDURE growth. Not buying foreign goods can 
A. Let’s Talk About: Discuss the gross na- stimulate industrial growth; but if for- 
tional product. Then ask the following eign nations, in turn, stop buying Ameri- 
questions: can goods, it would be a detriment to 
e How does a country measure the economic growth.) 
growth of its economy? e Encourage businesses to develop new 
e Why are we interested in a growing and better machines and products. 
economy? (Support) 
e What happens if the economy stops e Pass a law to cut the workweek to four 
growing? (Fewer goods and services are days. (Do not support) 
made. There are fewer jobs and less in- e Increase the size of the army and navy. 
come.) (Support) 
B. Let’s Do: Explain the figures contained in e Encourage people to move to better- 
the two tables at the top of page 55 in the paying jobs. (Support) 
Problems Book. Then have the students an- Have the students give reasons for their an- 
swer the two questions under the tables and swers. 
graph the statistical information. 
C. Let’s Think About: Ask the students which I, PERFORMANCE EXPECTATION 
of the following government policies they Each student should be able to explain how the 
would support if they were U.S. congress- fluctuations in the gross national product and 
men in favor of economic growth. (Tell the labor force help measure the growth of our 
them to isolate economic growth from all economy. 


25-A Measuring the Growth of Our Economy 





Directions: Answer the two questions. Then graph the statistical 
information. 
Gross national product Labor force 
204 billion dollars 49 million workers 
324 " dh 61 
25e ae t 81 
740) a SaUe 

















1. Did the gross national product increase or decrease from 1929 to 1971? — 





2. Did the labor force increase or decrease in the same period? 





Ne nl 
Growth of the GNP Growth of the Labor Force 
$Billions Millions 
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25-B Has Economic Security Increased or Decreased? 


I, OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation. 


B. Concept: Although families today enjoy a 


higher standard of living than families did 
two hundred years ago, they may feel that 
their financial future is insecure. 


ing a check mark in the appropriate col- 
umn, whether each change has increased or 
decreased the economic security of the per- 
sons involved. 


. Let’s Think About: Explain that the largest 


percentage of people live in several geo- 
graphically small urban areas. Then ask the 


following questions: 
II. PROCEDURE e Can you think of ways of encouraging 
A. Let’s Talk About: Discuss the meaning of families to move into the larger rural 
economic security (being assured of income areas? 
in case of the death of the breadwinner, e If many people did move to rural areas, 
unemployment, or disability). Then discuss would it help or hinder economic 
why families that earn more today than growth? 
their parents and grandparents earned in e Would it help or hinder economic 
the past have a greater concern for eco- security? 
nomic security. e Are the goals of economic growth and 
B. Let’s Do: Have the students turn to page 56 economic security in conflict with each 
in their Problems Book. Explain that each other? If so, how? 
statement is about a change in family life or 
standard of living that has occurred in our 
country since its founding two hundred 
years ago. Each change has had an effect on 
the economic security of the persons it con- 
cerns. Tell the students to indicate, by plac- 


III. PERFORMANCE EXPECTATION 
Each student should be able to write a brief 
essay explaining whether he thinks economic 
security has increased or decreased for most 
Americans today and why. 


25-B Has Economic Security Increased or Decreased? 





Directions: Read each statement. Then check whether the eco- 
nomic security has increased or decreased. 





Economic Security 


Increased Decreased 





1. Today, families earn higher incomes than they did 200 years ago. 
2. Today, advertising encourages people to spend more. 


3. Today, people can buy goods and services easily with credit 
cards. 


4. There are more old people without incomes today than 200 
years ago. 

5. Today, government pays retirement benefits to old people and 
unemployment benefits to those who cannot find jobs. 

6. Today, fewer people live on farms than 200 years ago. 


7. Today, more education and skills are needed to get a job than 
were needed 200 years ago. 

8. Today, children begin earning money later in life than they did 
200 years ago. 

9. Two hundred years ago, most children learned their jobs or 
trades from their fathers. 


10. Today, more people are exposed to potential accidents at work 
than 200 years ago because of machines. 
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25-C What Causes Economic Instability? 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating 
statistical information. 

B. Concept: Economic instability is caused by 
too much or too little spending. 


Il. PROCEDURE 


A. Let’s Talk About: Discuss the causes of eco- 
nomic instability. Then ask the following 
questions: 

e What is economic instability? 

e Do we want an economy in which all 
workers are employed? Why, or why 
not? 

e Do we want an economy in which 
prices do not rise and fall all the time? 
Why, or why not? 

e Who is hurt in a depression? 

e Who is hurt in an inflationary period? 

B. Let’s Do: Have the students study the table 
at the top of page 57 in their Problems 
Book. Give them some general background 
information concerning the economic and 
social conditions of the three years pre- 
sented—1929, 1933, 1944. (1929—peak 
prosperity year, good feelings. 1933—low- 
est depression year, discontent. 1944—peak 
production year, activity, commitment.) 


25-C What Causes Economic Instability? 





III. 





Government 
spending 
on civilian and 
military goods 
and services 


Business 
spending on 
factories and 
machines 
(approximate) 


Consumer 
spending on 
goods 
and services 


Number 
of unemployed 





$22 billion 


2 million 





1929 $204 billion $140 billion : $27 billion 


13% 





1933 $142 “ $113" $8 “ $23.“ 
|1944 (Ww ') $361 “ RurAle $14" $182 “ 





6" 





1. Was the economy stable between 1929 and 19447 





GNP? 


2. How did the decision of businessmen to build fewer factories and machines between 1929 and 1933 affect the 





3. What effect did the rise in the number of unemployed in 1933 have on spending? 








. Which of the three buyers of the GNP (consumers, business, or government) increased its spending most in 1944? 





. How did the spending of government, business, and consumers affect the GNP? 











6. How did the rise in the GNP affect unemployment in 1944? 











Then explain the table and have the stu- 
dents use it to answer the questions on the 
bottom half of the page. 

C. Let’s Think About: Discuss the students’ 
answers. Make sure the students recognize 
the interdependence of the GNP, spending, 
and the unemployment rate. Then tell them 
to pretend that they are U.S. congressmen 
and that the country is in a depression. Ask 
them which of the following policies they 
would recommend to alleviate the depres- 
sion: 

e More government spending or less gov- 
ernment spending? 
e Encourage banks to lend or discourage 
banks from lending? 
e Increase the income tax or decrease the 
income tax? 
The students should give reasons for their 
answers. Help them to discover that govern- 
ment spending is the most important factor 
in bringing a country out of a depression. 


PERFORMANCE EXPECTATION 

Each student should be able to list various rea- 
sons for economic instability and give sugges- 
tions for economic stabilization. 
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26-A More People in the Cities 


I, OBJECTIVES 
A. Basic Skills: Interpreting and evaluating in- 
formation from charts and maps. 
B. Concept: The percentage of urban popula- 
tion in the United States rose greatly be- 
tween the years 1920 and 1960. 


II. PROCEDURE 

A. Let’s Talk About: Discuss why many peo- 
ple move from rural areas to urban areas. 
Explain that, when people change their en- 
vironment, they sometimes change their 
values. Then tell the students that many 
Americans have moved from rural areas to 
urban areas. Discuss whether the move 
from country to city has brought about new 
values. 

B. Let’s Do: Have the students study the map 
and chart on pages 58 and 59 in their Prob- 


26-A More People in the Cities 


Directions: Fill in each of the 50 blanks on the map with the differ- 
ence (in percent) in the urban population of each state between 1920 
and 1960. Then answer the questions under the chart on the next 
page. 








lems Book. Tell them to figure the differ- 
ence in the urban population between 1920 
and 1960 for each state. Then have them 
write their answers in the blanks on the 
map. Next, tell them to answer the ques- 
tions on page 59. 
C. Let’s Think About: Discuss the students’ 
answers. Then ask the following questions: 
e What are some of the problems the 
trend toward urbanization has created 
in the urban and rural areas of our 
state? 
e What is our state doing to resolve these 
problems? 


III, PERFORMANCE EXPECTATION 
Each student should be able to write a brief 
paragraph on the rural-urban population shift 
in the United States. 





% of Urban % of Urban % of Urban 
Population Population Population 

STATES 1920 1960 STATES 1920 1960 STATES 1920 1960 

Alabama 22 55 Kentucky 26 «45 North Dakota 

Alaska 38 Louisiana 35 Ohio 

Arizona 3675 Maine 39 Oklahoma 

Arkansas 1 -A3 Maryland 60 Oregon 

California 68 86 Massachusetts 90 Pennsylvania 

Colorado 48 74 Michigan 61 Rhode Island 

Connecticut 68 78 Minnesota 44 South Carolina 

Delaware 54 «66 Mississippi 13 South Dakota 

Florida 3774 Missouri 47 Tennessee 

Georgia 25 «55 Montana 31 Texas 

Hawaii Nebraska 31 Utah 

Idaho 28 Nevada 20 Vermont 

Illinois 68 New Hampshire 57 Virginia 

Indiana 51 New Jersey 80 Washington 

lowa 36 New Mexico 18 West Virginia 

Kansas 35 New York 83 Wisconsin 

North Carolina 19 Wyoming 











1. Which state had the highest increase in urban 4. Did the urban population in most states increase 


population? or decrease? Why? 
Ye 








2. Which state had the greatest loss in urban popu- 
lation? 








3. Did the urban population in our state increase or 
decrease? How much? 




















27-A What Are American Values? 


II. 


60 


OBJECTIVES 
A. Basic Skills: Evaluating and interpreting 


information. 


B. Concept: Values have played an important 


role in the American social system. 


PROCEDURE 
A. Let’s Talk About: Review the meaning of 


the word value. (See Problems Book Exer- 
cise 4-B.) Emphasize the fact that everyone 
has values. Help the students discover their 
own values and those they share with their 
friends, parents, and others. Ask the follow- 
ing questions: 

e Do you think there are values that ev- 
ery American should believe in? What 
are some? 

e Do you think everybody should have 
the same values that you have? 


B. Let’s Do: Have the students turn to page 60 


in their Problems Book. Tell them that each 
question on the left-hand side of the page 


refers to an American value or belief. Have 
them write the number of the proper ques- 
tion in front of each answer listed on the 
right-hand side of the page. Tell them there 
is only one answer for each question. 
Let’s Think About: Ask the students if they 
believe in all of the values or beliefs referred 
to on page 60 in their Problems Book. Dis- 
cuss whether some of the values might con- 
flict. Then ask the following questions: 

e What is a good government? 

e What is a good family? 

e What is a good school? 

e What is a good job? 
Tell the students that their answers to these 
questions will reveal some of their values. 


e) 


Il, PERFORMANCE EXPECTATION 
Each student should be able to make a list of 
some of the values that have played an impor- 
tant part in the American social system. 


27-A What Are American Values? 





1. What is one American value that was written into the Declaration The Puritans 


Directions: Place the number of each question on the blank in front 
of the answer it refers to. There is only one answer for each question. 








of Independence? 


2. How were the immigrants from many different countries supposed _ Equality 
to become Americanized? 


3. What group of people thought of themselves as the model for all ____ Competition 


other groups? 


4. What value is guaranteed in the bills of rights of the state and 
federal constitutions in the United States? 


5, What value is described by the statement, "Those who work 
hardest get the biggest reward’’? 


6. There are people today who think that people who do not work 


should not eat. Who formed this value in our country? —__— In the melting pot 


7. What helped the American people to add greatly to the nation's 


wealth? _________ Things or ideas that are practical 


8. What things and ideas have been considered the most valuable 


by Americans? ________ Public education 


Not i a 


__ Freedoms for individuals 


________ Anglo-Saxon Protestants 








27-B The Family System 


I. OBJECTIVES 


A. 


B. 


Basic Skills: Interpreting and evaluating in- 
formation. 

Concept: The family remains the basis of 
our sociological system, although urbaniza- 
tion and industrialization have changed its 
structure from that of two hundred years 
ago. 


II. PROCEDURE 


A. 


Let’s Talk About: Discuss the importance 
of the family system in society. Emphasize 
that two of the basic purposes of the family 
are to raise children and to transfer beliefs 
and values from one generation to the next. 
Explain that the way families accomplish 
these purposes depends to a large exten. on 
their economic position and the environ- 
ment in which they live. Ask the following 
questions: 

e What is a family? 

e How has the American family changed 

in the last two hundred years? 

Let’s Do: Have the students read the state- 
ments on page 61 in their Problems Book. 


27-B The Family System 


Tell them to decide whether each statement 
is more representative of families in 1770 or 
of families today. Then have them place the 
number of each statement on a blank next 
to the proper picture. 

Let’s Think About: Discuss the students’ 
answers. Then lead a discussion or organize 
a debate concerning the following two views 
of the family: 

e Some people think the family is an in- 
stitution that may not last much longer. 
They believe that government will take 
over the responsibility of raising chil- 
dren. 

e Some people think that the family is 
such an important institution that it 
must last. They believe it is the best 
possible arrangement for finding love, 
peace, and a home for raising children. 


2) 


II. PERFORMANCE EXPECTATION 
Each student should be able to write a para- 
graph explaining his opinion of the importance 
of families in our society today. 








10. The cost of living is high, so it is hard for families to have savings. 


Directions: Write the number of each statement on one of the 
blanks to show which type of family the statement applies to 





1. Most families live in the rural parts of the United States. 
2. Most families are big. 

3. Big families are useful because of all the farmwork to do. 
4. Most families live in urban regions. 


5. The children do not have a lot of free time. They work for the 
family. 








6. Most families produce most of the goods and services they 
need 


7. Families need cash incomes to buy the goods and services they 
need. 


8. Families can take care of themselves better in hard times 


TEE 


9. Families can have many different kinds of experience. 
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27-C The Social Pyramid 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating in- 


formation; completing a chart. 


B. Concept: A social pyramid exists in the 


United States today with poor, unskilled 
workers at its base and the upper class at 
its peak. 


II, PROCEDURE 


A. Let’s Talk About: Review with the class the 


meaning of social classes. Then review the 
information in the text concerning social 
classes today. Discuss the upper, middle, 
blue-collar, and poor classes in the United 
States today—their characteristics and the 
roles they play in society. Next compare 
social classes two hundred years ago with 
those of today. (See Problems Book Exer- 
cise 10-A.) Review the fact that social 
classes in Europe were largely based on 
birth. The social system in the United States 
is based on wealth instead of birth. Explain 
that European settlers in America were able 
to increase their wealth and move from one 
class to another because of the abundance 


technology in the modern world. 


. Let’s Do: Ask the students to study the dia- 


gram and the list of social classes on page 
62 in their Problems Book. Have them 
color-code each social class (for example, 
red for upper class, blue for blue-collar, and 
so on). Then tell them to color the social 
pyramid according to the color key. Explain 
that the bottom segment of the pyramid 
represents the lowest class in society and the 
top segment represents the highest class. 
Next, ask them to answer the questions on 
the right-hand side of the page. 


. Let’s Think About: Ask the students the 


following questions: 

e What are the difficulties today in mov- 
ing up the social pyramid? 

e Do you think blacks today are more 
socially mobile than they were two 
hundred years ago? 

e Do you think that minority groups 
such as blacks, Chicanos, and Indians 
are satisfied with their ability to move 
from class to class today? 


of cheap land and opportunities. But today, Ill. PERFORMANCE EXPECTATION 
social mobility (moving from one class to Each student should be able to explain the rea- 
another) has decreased somewhat as a result soning behind the construction of a social pyra- 


of increasing urbanization and advanced mid. 


27-C The Social Pyramid 





Directions: Color-code the social classes. Then color the pyramid 


i . Which social is th ? 
accordingly and answer the questions, 1 fenisccial clessis ie Pugesy 





2. Which social class is the small- 
est? 





3. Which social class has the most 
power? 








4. Can people move freely from one 
class to another? Why, or why not? 





The Social Pyramid Today 











Upper class (wealthy, managers of big business) (_] 
Middle class (professionals, farmers, store owners) O 
Blue-collar workers (factory and service workers) [zy 


Poor (] 
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28-A Work and Leisure in the Year 2000 


I. OBJECTIVES 


A. Basic Skills: Interpreting and evaluating 
statistical information. 

B. Concept: Although the population will have 
greatly increased by the year 2000, people 
will work less and have more time for lei- 
sure. 


II. PROCEDURE 


A. Let’s Talk About: Review with the class the 
information in the text under the headings 
“Increased Automation” and “Time on 
Our Hands.” Emphasize that the problem 
of what to do with leisure time will be one 
of the greatest problems that the growing 
population of the United States in the year 
2000 will have to solve. Discuss the Ameri- 
can “hard work” ethic and how it manifests 
itself in our daily lives. Ask the students to 
give examples from their own families of 
how work is done and how free time is 
spent. Then ask them to give examples of 
how automation (laborsaving devices) has 
freed members of their family from work 
and what they have done with the extra 
time. Hil. 

B. Let’s Do: Instruct the students to study the 
tables on page 63 in their Problems Book. 
Explain that the statistics on the top left- 


28-A Work and Leisure in the Year 2000 





Directions: Study the information. Then answer the questions at the 
bottom of the page 





Workers, Employment, and Unemployment A Leisure-Oriented “Postindustrial” Society 
1985-2020 (2000) 





= 
1985 7.5-hour working day 
+ 





4 working days per week 
Population (millions) 258 39 working weeks per year 
; 10 legal holidays 

Workers (millions) 108 
3-day weekends 


Unemployment (percent) 4.2 if 7 13 weeks vacation per year 














(147 working days and 218 days off per year) 
——— 








1. The population of the United States in 1970 was about 203 million. How many more people will there be in 2020 
than in 1970? - SS —— 








2. What is the increase in unemployment from 1985 to 2020? __ What do you think might account for this 





increase? == 


3. How many days a week will people work in 2000? 








4. How many weeks of vacation per year will people have in 2000? 





5. In the year 2000, | will be ________ years old. 











hand side of the page give information 
about population, the labor force, and em- 
ployment growth. The statistics on the top 
right-hand side of the page give information 
about working hours per year in the “‘post- 
industrial” society of the year 2000. Then 
have them answer the questions at the bot- 
tom of the page. Point out that the figures 
referring to the future are estimates. Many 
factors, such as changing birthrate or tech- 
nological innovations, could change these 
figures. 

C. Let’s Think About: After the students have 
completed the exercise, ask the following 
questions: 

e What kinds of machines do you think 
will exist by the year 2000 that will give 
people more free time? 

e In the year 2000, do you think our 
country will be too crowded for anyone 
to live in a rural area? 

e Will it be difficult for Americans to ad- 
just to having more free time? Why? 
Why not? 


PERFORMANCE EXPECTATION 

Each student should be able to draw a picture 
showing what he would like to do with his free 
time in the year 2000. 


63 
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